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ABSTRACT
The purpose of this study was to evaluate and document the changes in the
spiritual lives of students participating in a spiritual formation curriculum developed for
Oakland City University, Oakland City, Indiana. The study included the development of a
spiritual formation curriculum that had three main components. (1) A theological and
historical overview of spiritual formation. (2) The use of theMyers-Briggs Type
Indicator to help students discover how their natural dispositions influence their spiritual
pilgrimage. (3) The establishment ofweekly accountability groups.
The research design involved the pre- and post-administering of the Personal
Questionnaire and the Spiritual Life Inventory for gaining quantitative data. I also
maintained a daily journal of class sessions and instructor-student accountability sessions.
This journal documented lecture topics, class discussions, and personal issues influencing
students' spiritual pilgrimages. This data was used to provide descriptive information.
The major implication of this research is that students can benefit from
participation in a spiritual formation curriculum offering. Oakland City University should
consider including a spiritual formation curriculum in its educational structure and make it
a required offering for students preparing for ministry service.
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CHAPTER 1
Understanding the Problem
The hour was late and the four ofus were settling down for the night. Ministerial
conferences are often enthusiastic events. The conference we were attending was not an
exception to this rule. We all wanted a good night's rest before returning home the next
moming, but sleep is evasive when emotions are in a euphoric state. So we discussed our
experiences in college and seminary. We laughed about the bizarre tricks students play on
professors. We discussed the class work and expectations some professors require of
their students. The four ofus lived in the days ofour pasts as we reminisced about the
joys of student life.
The jocularity faded when our discussion took on a serious tone. What had we
gained fi"om schooling that bettered our spiritual lives? Were we spiritually stronger or
weaker because of our educational pursuits? Did our educational experience promote our
spiritual well-being? Were we better equipped as individuals to confront the struggles
encountered in our desire for the holiness ofGod?
The room grew silent as each person searched for private responses to these
cmcial questions. No one spoke. No one dared to unearth his interior conflicts and
feelings of shame for others to hear. The tension broke when one found the courage to
speak. "I was in worse shape spiritually when I left the seminary than when I arrived. I
sometimes wonder if I will ever regain my spiritual joy." Only one had spoken. All in the
room could identify with the pain conveyed through his comment. We knew how to
prepare a paper for a Greek course and the proper steps one is to follow in preparing a
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homiletically sound sermon. What we did not know or understand was how to care for
our own spiritual selves. In the mid nineteen-eighties spiritual formation was not an
expression any ofus heard while pursuing our academic degrees. The devotional life was
not a major topic in any curriculum we studied. Professors geared courses to show us
how to minister to other people, but they did not attempt to place in our hands tools for
the cultivation of our spiritual selves.
The Problem
A study made on graduate level theological education in the Pacific Northwest
suggests that many students leave the portals of higher education unprepared to care for
their own spiritual well-being. The M. J. Murdock Charitable Trust discovered three basic
schisms between theological education and the pragmatic expectations of graduates and
the congregations they serve. The first breach is between pastors and professors.
"Pastors do not think professors understand the realities of the parish; and professors do
not think pastors understand their commitment to scholarship and safeguarding the
essentials of the faith" (32). A similar fracture appears with church members who
perceive seminaries as failing to equip students to be successfiil pastors (32).
Most alarming is the breach that surfaced regarding theological education and
congregational needs. Congregations expect seminary graduates to cultivate four basic
competencies in their educational training. The four proficiencies (given here in the order
of congregational priority) are personal spiritual maturity, interpersonal relationship skills,
church management ability, and biblical and theological relevance. This research
determined that as a whole theological schools address the latter issue of biblical and
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theological relevance and neglect to deal with other major issues, including the personal
spiritual maturation of seminary graduates (M. J. Murdock 35).
The Alban Institute did a similar analysis of 102 seminary graduates who had been
in parish ministry from one to three years. These graduates represented ten seminaries and
eight denominations. The three-year study supports the data of the Murdock group. Of
special interest is this report's exposition on "Personal Spirituality and Wholeness." Many
respondents admitted diflficuhy in fostering their own spiritual life, while others conceded
that their observance of spiritual disciplines fluctuated wildly. The report's closing
critique advises recent graduates to "find yourself a spiritual master/guru/friend/group who
will help you nourish your spiritual life" (Crossing the Boundaries 21).
In a second research sponsored by the Alban Institute, Freeman reiterates this
concern in his brief history on spiritual guidance. He notes how the Desert Fathers
practiced mutual direction by members of the community, individual meetings with
spiritual mothers or fathers, and letters ofdirection given by bishops and other leaders.
He traces the development of spiritual formation in the Roman Catholic Church through
the Middle Ages and into the present day. Moving from Roman Catholicism, Freeman
reviews spiritual formation practices in the Protestant tradition. He asserts that the
Reformers provided extensive "direction of conscience" to their followers, more often
through letters than face-to-face encounters (6). This is especially true in the writings of
Martin Luther, Martin Bucer, and John Calvin. Among the Puritans, face-to-face
guidance was most common. Historically, mutual direction is common among Quakers, in
Methodist band and class meetings, and Presbyterian zone meetings. Thus the
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employment of spiritual formation practices includes a rich heritage in both Protestant and
Roman Catholic movements.
Freeman provides this historical synopsis to appeal to Protestant seminaries to
include spiritual formation as a part of their curriculum. He believes helping students with
their personal spiritual development will benefit the overall service of the church to the
world. Readiness for ministry, Freeman believes, depends partly on the spiritual guidance
a student receives during his or her academic preparation.
Oakland City University
The General Association ofGeneral Baptists is a composite of autonomous
congregations who have freely banded together for the promotion of the Kingdom ofGod.
Elder Benoni Stinson founded the first General Baptist Church in the United States in
1823 in the Howell community ofEvansville, Indiana. As the General Baptist movement
spread into Kentucky and Illinois, a need arose for these congregations to unite into a
closer knit group. In 1870, near Junction, Illinois, forty-seven congregations banded
together and formed what is now known as the General Association ofGeneral Baptists.
Even before the establishment of the General Association in 1870, various persons
sought to establish a school ofhigher learning for persons preparing for ministerial service.
In 1838, a small group from southern Indiana proposed the establishment of "The Indiana
General Baptist Seminary"(Shirley 3). They accomplished nothing tangible, however, due
to the Civil War. In 1866-67, the Oakland City Institute was founded but insufficient
funds resulted in its closure (4-6). In the early 1880's, General Baptists once again
attempted to establish their own school of higher learning. Finally, in 1885, the state of
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Indiana granted them a charter and they established Oakland City College. On a ten-acre
tract of land given by Colonel William Cockrum to serve as a campus, they started the
college for "providing preparatory, scientific, classical, and theological training" (14-15).
In recent years the school has experienced a steady increase in enrollment and presently
has a student body ofmore than 1,000 students. With the establishment of various Master
programs and the Chapman School ofReligious Studies, the college adopted university
status in 1995.
From this briefaccount of the history ofOakland City University, one recognizes
that a spiritual impetus lay behind the establishment of the school. Historically, one of
Oakland City University's purposes is to instruct and inform its student body on how to
serve as God's representatives. The university's original charter even placed emphasis on
"theological training" as one of her primary goals. With her rich heritage in the
evangelical and free church traditions, Oakland City University has outlived many of her
critics and continues as the only school owned and operated by the General Association of
General Baptists.
A discrepancy exists, however, in the academic aura ofOakland City University.
While the school endeavors to prepare men and women for Christian service, never in her
history has there been a concentrated effort to develop a curriculum for the specific
purpose ofhelping students in their personal spiritual formation. This is not to insinuate
that the school has ignored the spiritual needs of her student body. Weekly chapel
services form part of her long history. Furthermore, ministers and other equipping saints
on the campus have often given assistance to the weakest ofGod's children. Yet the
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contradiction remains. Here stands tlie only university owned and operated by the General
Association ofGeneral Baptists. She has functioned as the primary training center for the
preparation ofministers, missionaries, and other leadership servants of the mother
denomination for more than 100 years. Theology, church history, and Old and New
Testament survey courses form a stable part of her ministerial curriculum. Yet the
contradiction endures. The institution continues to prepare students for Christian service
while failing to furnish them instruction in the spiritual disciplines of the faith.
A current review of the curriculum for undergraduate and graduate studies reveals
that this problem continues at the university. The catalog lists no spiritual formation
curriculum for the undergraduate level. When staffmembers were questioned regarding
the possibility of a current curriculum even remotely touching on the personal spiritual
formational needs of students, they acknowledged that such an offering does not exist. A
review of the graduate level curriculum did reveal one class, "Formation forMinistry,"
that includes prayer and individual spirituality as part of its structure. Discussion with
staffmembers revealed that the curriculum for this course is primarily intended to address
the needs of students for the practice ofministry, not their personal spiritual development.
When I inquired why we offer no spiritual formation curriculum at Oakland City
University, I encountered a variety of responses. "We are Baptists and historically
Baptists believe spirituality is a personal issue between God and the individual. You
cannot teach people to be spiritual." "General Baptists have never had an accountability
system built into their structure. We believe in the freewill of persons and freewill
suggests that you do not force people into a preconceived spiritual mold." One person
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responded, "How does a person do spiritual formation in an academic setting? You
cannot grade a person's spirituality. What we perceive as spiritual may not really be
spirituality. Spirituality is too subjective for a curriculum consideration."
Other persons share a viewpoint of an academic dean with whom I raised the issue
of needing to equip ministerial students with spiritual formation skills. His rash reply was,
"We just take it for granted that ministerial students know how to care for their spiritual
needs." Evidence suggests we must eradicate and replace this generalization. The
research by the M. J. Murdock Charitable Trust and the Alban Institute indicates that
those involved in ministry, as well as churches and other ministry organizations, are united
in their desire for the academy to shift toward a pragmatic curriculum. A spiritual
formation curriculum carries the potential ofbringing a practical dimension to the
educational process while providing a means of spiritual edification.
A recent study by John Comer indicates that congregations among the General
Association ofGeneral Baptists want additional trained ministers and a more dynamic
spiritual experience generated through Bible study and prayer (Reengineering 116-118,
136). This unveiling elevates the crisis that exists at Oakland City University. (1) General
Baptist congregations want additional trained pastors. Since Oakland City University is
the only institution ofhigher education owned and operated by General Baptists, it is the
primary training center for the denomination's ministerial personnel. (2) Congregations
hunger for a dynamic spiritual vitality by means of prayer and scriptural meditation.
Oakland City University, the denomination's primary organization charged with this
responsibility, fails to make a deliberate attempt to equip fiiture ministerial personnel with
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the fundamental tools needed for personal spiritual development. Students graduating
from a college or seminary unprepared to deal with their own spiritual advancement are
not likely to make a significant contribution to the spiritual formation of others.
The Significant Issue
Oakland City University is a Christian liberal arts school that offers both
undergraduate and graduate levels of training in Christian ministries. The programs are
academically rigorous and intellectually challenging. The university does not need to
make drastic changes to its curriculum, and the quality of its graduates testifies to the
value of the religious education programs offered by the institution. However, as campus
minister I am often contacted by ministerial students who struggle with personal spiritual
issues not being addressed. These issues involve their personal devotional time, prayer
life, and a longing to develop a meaningfiil relationship with Jesus Christ. Often such
students express inner anguish over the fact that they study the Bible critically, historically
and theologically, while personal spiritual issues are never considered. Counseling
students has made me mindful that many of them struggle to maintain a healthy balance
between their academic and spiritual life. Discussions with other campus ministers have
made me aware that the inherent struggles that exist between academic and spiritual
excellence is a problem for students in other schools ofhigher education and is not limited
to those attending Oakland City University. One means of dealing with these spiritual
obstacles that confront students is to create a spiritual formation curriculum which will
address their personhood, the various spiritual disciplines that can strengthen their
personal relationship with God, and provide an avenue for spiritual accountability.
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Therefore, the significant problem is to provide adequate personal spiritual developmental
instruction for students preparing for Christian service.
A spiritual formation course that had the above components within its structure
would have acted as a deterrent to the devastating spiritual tumult my comrades and I
experienced years ago. Even if a spiritual formation curriculum had not protected us from
encountering this turbulent squall, it would have provided us tools for dealing with the
crisis and keeping our spiritual ships afloat. To encourage present and future students
attending Oakland City University to make Jesus Christ the authentic center and
integrating power of their lives, the university should integrate a spiritual formation
curriculum that equips students to mature in their faith development.
Biblical/Theological Foundations
Three times Jesus asked Simon Peter the world's most heart searching question,
"Simon son of John, do you love me?" (John 21:15-17). The most solemn challenge
Christian service personnel face is that ofmaintaining a proper relationship with Jesus
Christ. The carrying out of all other church related duties and responsibilities is
subservient to this principal commitment. We receive a sense of this high priority when
Jesus commissioned the twelve. "He appointed twelve-designating them apostles-that
they might be with him and that he might send them out to preach" (MK. 3:14). Cole
offers this insight conceming Jesus' choosing of the twelve,
The primary purpose was that they should continually be in the company of their
Rabbi, who was at once Teacher and Leader. . . . They would thus receive both
formal and informal instmction, and treasure and lay to heart His casual sayings.
. . . The secondary purpose was that He might send them out as His own
personal representatives. (61)
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Oswald Chambers, in his classic text, Mv Utmost for His Highest, concurs with Cole's
thoughts, claiming that people count as service what they do for Christ through Christian
labors, while Jesus calls service what people are to him, not what they do for him. True
discipleship. Chambers contends, is based on devotion to Jesus Christ, not on adherence to
any belief or creed. "The secret of a disciple's life," Chambers asserts, "is devotion to
Jesus, and the characteristic of the life is its unobtrusiveness" (124).
Devotion to Jesus includes a costly, surrendered allegiance. The full scope of
Jesus' call for the undivided loyalty of his followers is highlighted in Luke 14:26. "If any
one comes to me and does not hate his own father and mother and wife and children and
brothers and sisters, yes, and even his own life, he cannot be my disciple." No argument
and no compulsion appear in Jesus' words, but a simple challenging statement of complete
devotion. Being with Jesus involves sharing his purposes, his dreams, and eventually his
suffering. Discipleship is not cheap, and those who follow Christ into ministry service will
periodically find its cost exceedingly high.
Full devotion to a higher power was not just an abstract concept in the mind of
Jesus. He knew from experience the importance ofbeing drawn into a proper relationship
with another. His own obedience was to the will of the Heavenly Father, not to the needs
ofhumanity or the demands ofwhat appeared as urgent at the present moment. The
saving acts of Jesus were the natural outcome of his obedience to the Father. As the
writer ofHebrews 3:8 proclaimed, Jesus "learned obedience from what he suffered."
Spiritual formation for the Christian involves committing one's life to Jesus,
abiding with him, and becoming increasingly like him. Our calling as Christians is to
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reproduce in our own lives Jesus' example of self-emptying and obedience. We are to
assimilate his thoughts, words, and deeds into our daily living. We are to live in a oneness
relationship with him who is the sole source of our authentic existence. The emergence of
our genuine selfhood transpires as we permit the incarnation of Christ to find full
expression through our own unique individuality. When this kind of transformational
spiritual fruition occurs, the Holy Spirit sculptures the image ofChrist in our lives and we
actualize the life ofChrist in our daily existence. Then we can declare with the apostle
Paul, "For me, to live is Christ, and to die is gain" (Phil. 1:21).
The early disciples had the privilege ofknowing Jesus in the flesh. They were first
hand witnesses of the spiritual formation disciplines Christ practiced. When Jesus called
this group of twelve ordinary men to follow him, they responded in faith and started their
spiritual pilgrimage with him as their master teacher. Jesus taught them to treasure
spiritual formation principles through his words and actions. He practiced prayer and
worship. He read and studied Scripture. Jesus obeyed the Father's will. At intervals
Jesus spent time in solitude with the Heavenly Father. Christ did not only talk about
abundant life-he illustrated it before their eyes. Jesus gave a perfect example for his
disciples to follow that they too might experience wholeness of life.
While contemporary believers do not encounter Jesus in the flesh as their spiritual
formation guide, they do have the Holy Spirit. Jesus assured his disciples that when he
was no longer physically present on earth, he would not leave his followers as spiritual
orphans with no one to whom they could turn for help (Jn. 14:16-19). The Holy Spirit, he
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said, "will teach you all things, and bring to remembrance all things that I said to you" (Jn.
14:26).
Hull affirms that Jesus' intention was to remind his followers that he would not
leave them vdthout spiritual guidance. He maintains that in the same breath that Jesus
announced the coming of another Counselor, "he assured the disciples, 'I will come to
you.' This meant that the Paraclete would not be a different presence from that of Jesus
but would be the same reality which they had known during his incarnate life" (John, 9:
336).
Jesus' promise of "another paraclete" means another paraclete of the same kind.
The implication is that Jesus himself served as paraclete during his earthly ministry.
Another paraclete of the same kind will come when he departs to continue the earthly
work ofChrist. The paraclete/Holy Spirit is different from the paraclete/Jesus in that the
Holy Spirit is not visible and will dwell within the disciples.
In an exposition on the meaning of the paraclete, Brown postulates that while
Jesus the paraclete was "God With Us," Immanuel (Matt. 1:23), the Holy Spirit paraclete
is "God In Us" (Anchor Bible 29: 644). Although the early churches no longer had the
physical Jesus in their company, they received comfort from the reality that he continued
as a living presence in their lives.
Jesus explained that "on that day (when the Holy Spirit comes upon you), you will
realize that I am in my Father, and you are in me, and I am in you" (Jn. 14:20). Jesus
speaks of a triadic pattern that is almost parallel to Spirit, Jesus, and God. In John 14: 15-
17, it is the paraclete/Holy Spirit who will come to dwell within the disciples. In verses
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eighteen through twenty-one, it is Jesus who will come to dwell within the disciples. In
verses twenty-three and twenty-four, it is God who will come along with Jesus to make a
place within the disciples (Brown 642). When Paul wrote to the believers at Rome, he
understood this three-way mutual indwelling relationship. In one breath, Paul could speak
of the Holy Spirit as "the Spirit ofGod," "the Spirit ofChrist," and "Christ in you" (Rom.
8:9, 10).
The good news for contemporary believers is that Holy Spirit has come to lead and
guide us into the pathways of righteousness and wholeness. Although Jesus is no longer
present with us in the flesh, we experience his company through the indwelling presence of
the Holy Spirit. This present reality ofChrist through the Holy Spirit grants to us an
ability to understand spiritual realities previously denied us (1 Cor. 2:10-16). He produces
within the believer the fruit of the Spirit: love, joy, peace, patience, kindness, goodness,
faithfulness, gentleness, self-control (Gal. 5:22). The Holy Spirit witnesses to the life and
teachings ofChrist and seeks to glorify him (Jn. 16:13, 14). He confirms that we are sons
and daughters ofGod (Rom. 8:14-17). The Holy Spirit teaches and illuminates us in the
things ofGod so that we might enjoy unbroken fellowship with Christ (1 Cor. 2: 10-13,
Eph. 1:16, 17).
One way of fostering the presence of the Holy Spirit in our lives is through what
has historically been called the "spiritual disciplines." God does not intend that our
fostering of these spiritual disciplines should bind us with a legalistic frame ofmind or
create within us a spirit of censorship toward other persons who fail to practice these
disciplines. Moreover, the spiritual disciplines are not magic formulas that guarantee
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instantaneous spiritual development or mystical encounters. Furthermore, we should not
employ the spiritual disciplines with the thought of receiving a euphoric experience that
alters our emotional state. Instead they are intentional practices that help believers to live
in a way that is advantageous to the operative presence ofGod in their lives. The spiritual
disciplines are God-given methods we can employ to enrich our fellowship with Christ.
They are the habits of devotion and experiential Christianity that the people ofGod have
practiced since biblical times. The purpose of observing the spiritual disciplines is to
conform our lives to Christlikeness, holiness, and godliness (Heb. 12:14, 1 Tim. 4:7).
The dominant summons that Christ gives to all persons involved in Christian
service is to maintain a proper relationship with him as Lord of their lives. Our calling to
love him and to be with him precludes all other responsibilities or obligations we
encounter in Christian service. Jesus calls each ofus to "abide" in him, just as the branch
must abide in the vine to survive (Jn. 15:1-8). His desire for each ofus was well stated
when he addressed the disciples with the following charge: "Love the Lord your God with
all your heart and with all your soul and with all your mind. This is the first and greatest
commandmenf (Matt. 22:36). Thus, negligence in sustaining our relationship with him is
the greatest failure in life. The Holy Spirit aids us in our summons to abide in Jesus as he
seeks to harmonize our lives to the life of Christ. Although the Holy Spirit retains
freedom to act as he wills without the cooperation ofhumankind, we can integrate into
our lives devotional activities that permit the Holy Spirit to assert mastery in our spiritual
formation. The Lord Jesus not only expects us to live disciplined lives, but he disciplined
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himself in obedience to the Father's will. Ifwe are going to be like him, we must model
the spiritual formation practices he assimilated into his own lifestyle.
Purpose Statement
The purpose of this study was to evaluate and document the changes in the
personal spiritual lives of students participating in a spiritual formation curriculum
developed for Oakland City University.
Research Questions
This study was guided by the following research questions:
1) What changes occurred in the students?
2) To what do the students attribute these changes?
3) What differences among students' life-altering circumstances may have
contributed to the observed changes?
Definition ofTerms
Christian Spiritual Formation: "Spiritual formation is that dynamic process of
receiving through faith and appropriating through commitment, discipline, and action, the
living Christ into our own life to the end that our life will conform to, and manifest the
reality ofChrist's presence in the world" (Dunnam 33).
Soul Friend: Soul friend refers to a person who chooses to walk beside another
person in their spiritual journey. To build community between students and to create an
atmosphere ofmutual accountability, "soul friend" is used in this text in the narrow sense
of one student helping another student in his or her spiritual journey (adapted from van
Kaam 241).
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Spiritual Direction: "The primary aim of spiritual direction is neither health nor
wholeness but holiness. Holiness can be infused by God even when health and wholeness
are absent or defective. Spiritual direction sees the person against a different horizon, not
only as emerging from a cultural world but from a loving God and as destined to
participate uniquely in Jesus' obedience to the Father. Spiritual direction aims at helping
the person reflect on his call by God and on his psychological traits only in so far as they
are facilitating or hindering conditions in his growth towards the discovery and
implementation of this divine calling" (van Kaam 373).
Spiritual Director: A spiritual director is a sympathetic listener who travels with
another through their spiritual pilgrimage. He or she assists others by pointing out
possible roads to pursue in their spiritual journey. The spiritual director does not make
decisions for other persons, he or she serves as a spiritually sensitive listener who permits
others to struggle with their personal spirituality. As used in this text, spiritual director
refers to the instructor of the course who will meet with each student monthly.
Spiritual Disciplines: The spiritual disciplines are those personal and corporate
exercises that promote spiritual growth, the habits of devotion and experiential
Christianity that the people ofGod have practiced since biblical times. As used in this
study, the spiritual disciplines refer specifically to Christian practices and exercises and not
to the practices and/or exercises employed by other religions in their acts of devotion.
The Project
The purpose of this study was to evaluate and document the changes in the
personal spiritual lives of students participating in a spiritual formation curriculum
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developed for Oakland City University. To accomplish this objective, announcements of
the class offering were placed on the central bulletin boards ofOakland City University
and the Provance Memorial Chapel in April, 1998. The professors of the Chapman
School ofReligious Studies advised their fall returning students in April, 1998, of the
curriculum offering. In June, 1998, the Vice President ofAcademic Affairs and the
professors of the Chapman School ofReligious Studies advised new students of the
curriculum offering.
The project took place on the campus ofOakland City University in cooperation
with the Chapman School ofReligious Studies during the 1998 Fall Semester. The class
met three hours each week for one semester and participants received three hours of
elective credits. The class was composed ofundergraduates. Thirteen of the participants
were preparing for ministerial service either as pastor, youth director, or missionary. With
the approval of the Vice President ofAcademic Affairs, one participant took the course as
a replacement for General Baptist History. Due to the nature of the curriculum, no tests
were given and grades were based on a contractual agreement. Students were expected to
do work commensurate with the expectations of their other classes and failure to fiilfil this
requirement was reflected in final grades (see Appendix C).
The major focus of the project involved the development of a spiritual formation
curriculum and teaching a course that incorporated the following central components:
(1) A theological and historical overview of spiritual formation was presented.
Emphasis on the spiritual disciplines that students can use devotionally for their personal
spiritual maturation was central to the curriculum structure. Students were encouraged to
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experiment with various spiritual disciplines without fear of class, instructor, or
denominational repercussion. Three texts were used in achieving this task: Celebration of
Discipline: Pathways to Spiritual Grov^h by Richard J. Foster, Dimensions ofPraver:
Cultivating a Relationship with God by Douglas V. Steere, and Learning to Listen: A
Guide for Spiritual Friends by Wendy Miller.
(2) We used theMyers-Briggs Type Indicator test to help students discover their
personality temperaments and how their natural dispositions influence their prayer life,
Bible study practices, and spiritual pilgrimage. This also required an explanation ofwhy
particular spiritual exercises appear more advantageous to specific personality types. The
primary text used in accomplishing this objective was. Your Personality and the Spiritual
Life by Reginald Johnson.
(3) We established weekly one-to-one accountability groups to provide an
operative system that allowed students to struggle with personal spiritual issues without
fear of censorship or condemnation, while maintaining a process that facilitated students in
their personal accountability to God, others, and self Wendy Miller's book, Learning to
Listen: A Guide for Spiritual Friends, also served as a practical guide in directing the
discussion for these weekly accountability meetings. To reinforce the students' insights
and respect for accountability, we required each participant to have two accountability
conferences with the instructor.
The Methodology
The research design involved the pre- and post-administering of the Personal
Questionnaire and the Spiritual Life Inventory. The pre-Personal Questionnaire was
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researcher-developed, asking demographic information of the respondent and using the
selected-response format and the Likert scale response system to evaluate the frequency of
the respondent's use of spiritual disciplines. The respondent's attitude with respect to the
spiritual disciplines he or she practices was measured using a semantic differential system
(see Appendix B). The post-Personal Questionnaire employed the same Likert scale
response system and semantic differential as the pre-Personal Questionnaire to learn if any
changes occurred in a student's spiritual discipline practices or in attitude toward using the
spiritual disciplines. We omitted the demographic section in the post-Personal
Questionnaire and included two additional response sections. The first response section
used a combination of selected response and open-ended questions regarding the benefits
of the spiritual formation curriculum offering on the respondent's spiritual life. The
second section incorporated open-ended questions conceming the benefits and weaknesses
of the curriculum offering stmcture (see Appendix B).
We also administered the Spiritual Life Inventory at the commencement and
closing of the course offering (see Appendix A). A comparison of the pre-inventory and
post-inventory scales was used to detect what changes occurred because of the
respondent's participation in the spiritual formation curriculum offering.
Besides the Personal Questionnaire and Spiritual Life Inventory, we maintained a
daily journal of class sessions and instmctor-student accountability sessions. This joumal
included documentation of lecture topics, class discussions, responsiveness of students to
assigned materials, and personal issues influencing students' personal spiritual pilgrimages.
We also used the journal to provide descriptive information for this project.
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Overview
In Chapter 2, 1 established the precedents in the literature in the fields of
personality types with reference to theMyers-Briggs Type Indicator, spiritual formation
disciplines, spiritual accountability, and adult learners. I laid a theological basis for each
of these fields before addressing relevant literary precedents. I also included a review of
literature applicable to the design of this ministry project.
Chapter 3 provides information relating to the design and methodology employed
for this ministry project.
Chapter 4 reports the significant findings of this study.
Chapter 5 offers a summary and the conclusions of the study, including evaluation
and interpretation of findings and provides practical applications for further studies.
Barber 21
CHAPTER 2
Precedents in Literature
In this chapter, 1 will establish the literary precedents in the fields ofpersonality
types with reference to theMyers-Briggs Type Indicator, spiritual formation disciplines,
spiritual accountability, adult learners, and research design. I will accomplish this by
establishing a concise theological construct for each of these fields, and by reviewing
literature germane to theMyers-Briggs Type Indicator, spiritual formation disciplines,
spiritual accountability, and adult learners. The review relates directly to a spiritual
formation curriculum since it encompasses the data necessary for constructing a spiritual
formation course at Oakland City Umversity.
Personality Types
Through the creation stories ofGenesis we learn that human beings were created
in the image ofGod, created to fellowship with God, and created to be caretakers of all
that God entrusted to the guardianship of humankind (Genesis 1-3). Created in God's
image, humanity manifests some likenesses ofGod's nature, although the Genesis record
is explicit in affirming that humankind is not of the same essence or nature as God. The
sin ofAdam and Eve was their aspiration to be as God rather than to enjoy their created
nature as a reflection ofGod's image. Stagg maintains, "The Genesis story of the Fall is
the story ofman's revolt against his creature status and his attempt to be like God-to be
complete in himself (New Testament Theology 19).
Just like Adam and Eve, each person finds himselfor herself caught in the tension
of choosing how he or she will live with limitations and potentials as beings created in
Barber 22
God's image. Persons possess the potential for accomplishing either great good or great
evil. The Genesis stories also make it clear that in some unique way God chose to reveal
himself through his creation, including the distinct personality of each person. Each
person is a unique creation ofGod's handiwork. Just as Cain and Abel, although first sons
ofthe first parents, were different persons, so each ofus exhibits our own distinct
personality temperament.
The New Testament reveals that a dynamic relationship exists between the believer
and God that is distinct from the natural relationship established through creation. It is a
union of life in which the Holy Spirit has interpenetrated and quickened the individual to
new life by the Holy Spirit (Jn. 3: 3-8). Jesus spoke of this union when he said, "I am the
vine; you are the branches. If any man remains in me and I in him, he will bear much fruit;
apart from me you can do nothing" (Jn. 15:15).
Union with Christ does not destroy human personality nor does it cause human
personality to lose its distinctiveness. Union with Christ gives the human personality
freedom to be the true selfofGod's creative action (2 Cor. 5:16, Eph. 2: 10). John Stott
notes that the death, resurrection, and exaltation of Jesus allow persons to experience
freedom in three ways. "There is freedom from guilt because he died for us, freedom from
selfbecause we may live in the power of his resurrection, and freedom from fear because
he reigns, with all things under his feef (52). Stott goes on to explain that one principle
each believer needs to understand is this: "True freedom is freedom to be ourselves, as
God made us and meant us to be" (Contemporary Christian 53).
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If one accepts the theological presupposition that God chose to reveal himself
through the unique personality of each person and that the atoning work ofChrist sets an
individual free to be his or her true self, then one important challenge of spiritual
formation is to help people identify the basic traits of their personalities. The goal here is
threefold: to help persons embrace their personal uniqueness as God's creation, to help
individuals realize the strengths and weaknesses of their particular personality type, and to
help each person to incorporate his or her uniqueness in ministry to others. Reginald
Johnson reiterates these issues with this observation: "By discovering our own soulprint or
personality type, we can appreciate our God-given attributes, identify some ofour special
areas ofvulnerability and weaknesses, and discover the kinds of resources which might be
most conducive for nurturing our relationship with Christ" (Your Personality 20). Earlier
in his text Johnson offers this encouraging thought: "God never intended that your
personality be a handicap but an endowment. He has created you with your own special
talents and characteristics. When you are able to recognize these gifts and offer them back
to him to cultivate and expand them, you will discover new dimensions of discipleship"
(9).
Various personality indicators and profiles are usefiil tools in understanding
personality types. Some profiles emphasize the inherent strengths of the test taker and
provide insight about how that person will fiinction in normal life circumstances and under
stressfixl situations. Other personality indicators focus on learning techniques and describe
personality types with respect to the best learning modes for each personality
classification. I will only review literature related to TheMyers-Briggs Type Indicator
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since it is an instrument with which I have worked and found profitable for persons
seeking spiritual advancement.
TheMyers-Briggs Tvpe Indicator
TheMyers-Briggs Type Indicator (MBTI) was developed by the mother/daughter
team ofKatharine Cook Briggs and Isabel Briggs Myers and is based on Cari Jung's
theory of psychological types. Isabel Briggs Myers explains the instrument in her texts,
Gifl:s Differing, and Introduction to Tvpe: A Description of the Theory and Application of
the Myers-Briggs Tvpe Indicator. The validity of the MBTI for churches and individual
spiritual formation is supported by the following works: From Image to Likeness by
Grant, Thompson, Magdala, and Clark; Personality Tvpe and Religious Leadership by Roy
M. Oswald and Otto Kroeger; and the previously quoted Your Personality and the
Spiritual Life.
The MBTI employs four basic polarized spectrums to describe the personality of
individuals: (1) extroversion vs. introversion, (2) sensing vs. intuiting, (3) thinking vs.
feeling, and (4) judging vs. perceiving. Each of these indicators represents ways in which
persons view the world, gather data about the world, make decisions upon that data, and
prioritize their way of living in the world (Introduction 5-8). For example, some persons
are more extroverted than introverted; this describes their preference of pursuing
experiences outside themselves as opposed to the introverted preference of seeking inner
experiences. Extroverts prefer activity to reflection and introverts are more reflective than
active. Extroverts enjoy working with people and things. Introverts enjoy working with
inner reflections of the world through concepts and ideas.
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The sensing and intuiting spectrum describes the process by which each person
takes in data from personal experiences. The sensing oriented person prefers dealing with
facts and reality that are observable through the five senses: taste, touch, smell, sight, and
hearing. The intuiting oriented person relies on "gut feeling" or "sixth sense" about an
experience before sensory data has the opportunity to confirm or discard its truthfulness.
The thinking and feeling spectrum identifies how each person goes about deciding
or reaching conclusions. The thinkers decide through the logical and analytical perception
of facts, whereas feeling types make decisions based on what feels right in a particular
situation or given context. This does not suggest that thinkers do not feel or that feelers
do not think. It does indicate that in the trials of life, thinkers will utilize analytical logic in
solving problems while the feelers choose to do what feels right in such moments.
The last spectrum of the MBTI differentiates preferences between judging and
perceiving types. Judging persons value self-discipline and will seek to regulate and
control their world. Judging persons enjoy having things planned and working their plans.
On the other hand, perceptive persons are spontaneous to the moment and seek to adapt
to whatever their life situation offers them. Consequently, perceiving persons are more
interested in the quality of an experience than they are in meeting deadlines and goals.
By combining the responses on the four spectrums, the MBTI produces a total of
sixteen personality types. Descriptive letters highlight each personality type with results
like: ISTJ (Introverted Sensing with Thinking) or ENFP (Extroverted Intuition with
Feeling). The discovery of one's personality type can help an individual understand how
he or she typically responds to life, makes decisions, and sets priorities for his or her time.
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The MBTI also points out the value of how different personality types can work together
in an organization and indicates which persons may encounter conflict when working
together.
The Value of the MBTI for Spiritual Formation
I acknowledge that the MBTI is not a 100 percent fail-proof indicator of
personality types. Experience shows that some persons taking the inventory are skeptical
about their results. The MBTI does not attest itself as an absolute or infallible instrument
(Introduction 7). Theologically speaking, we are all unique creations in God's sight. No
two persons are identical and we cannot squeeze persons into sixteen neatly packed
personality types. There are as many distinctive personalities as there are persons. Yet
the ability to understand and accept one's personality provides many benefits in the area of
spiritual formation.
First, acknowledgment of the vulnerabilities that accompany our personalities can
help us avoid mistakes that could result in spiritual shame or ruin. More than one person
could attest that they left unchecked some important personality characteristic that made
them vulnerable to a specific sin or character flaw. Some people are led astray by sexual
temptation and pride simply because they fail or refiise to admit the foil dimensions of their
personhood. While persons should understand that there is nothing inherently evil about
their personality traits, they should also realize that their personality uniqueness creates a
natural vulnerability toward certain weaknesses. "When we speak of personality," writes
Johnson, "we must talk not only about giftedness but also infirmities. ... It is important to
remember that while many weaknesses come from our personality types, these infirmities
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are not sins. They do, however, predispose us for certain kinds of failing and can become
occasion for sin" (39).
Another benefit of understanding one's personality type is that it gives the freedom
to rejoice in uniqueness. The diversity that exists among people testifies to the reality that
God used more than one artistic pattern when he created humankind. Each person has her
or his own distinctive hair color, body frame, and emotional makeup. In God's wisdom he
created humanity so no two people are identical. Our individuality means that each person
is an original creation and therefore should feel free to celebrate his or her distinctness.
The MBTI can also serve as a tool in assisting persons in their ministry to others.
A proper understanding of one's strengths and weaknesses can sound a warning signal
when a person anticipates entering a ministry that is incongruent with his or her
personhood. For example, most extroverts would not find an administrative ministry
which prohibited them from contacting other people fiilfilling for an extended period. On
the other hand, an introvert most likely would not find a ministry rewarding if it required
spending large blocks of time interacting with and attempting to satisfy the demands of
other people. Thus the MBTI can serve as an effective tool in matching one's personality
with ministerial opportunities in which the person can maximize his or her gifi;edness in
service to others. Oswald and Kroeger make the following suggestion in this regard to
pastoral search committees:
One possible way to make a better match between clergy and congregations is
to call on an executive or a parish consultant with training in the MBTI to assist in
the search process. Once a congregation has drawn up a pastoral profile, the
consultant could say, "It sounds like you want an ENTJ or ENTP for a pastor.
Here is what an ENTJ is usually good at. Here are things that will not likely be
strengths. Is that what you want? (56)
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A major benefit oftheMBTI in spiritual formation is that it provides an avenue to
explore what spiritual disciplines and devotion activities may best support spiritual
maturation. Michael and Norrisey illustrate this with regards to prayer in their book,
Praver and Temperament: Different Praver Forms for DiflFering Personality Types. The
authors take the eight basic personalities type of the MBTI and combine them into four
prayer temperaments groups which they name after well-known spiritual guides. They
offer the following prayer schematic:
SP (Franciscan Prayer) - characterized by loving acts in response to God's grace.
SJ (Ignatian Prayer) - characterized by contemplating the life and resurrection of
Jesus.
NF (Augustinian Prayer) - characterized by the transposition of Scripture into the
present life circumstances and situations of persons.
NT (Thomistic Prayer - characterized by an analytic approach to the Scriptures.
While other devotional and spiritual exercises could also be reviewed, Michael and
Norrisey demonstrate how the MBTI can complement and support persons in their
spiritual development. The implications for spiritual formation are great when we
recognize that our unique personal temperaments mean we do not experience our walk
and communion with God in the same ways other persons do. Our walk with God is as
unique and varied as each sunset. The spiritual disciplines that energize others may drain
us and the spiritual disciplines others find taxing may enrich our fellowship with God.
This suggests that each person should be free to celebrate his or her distinctive modes of
spiritual maturation.
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Spiritual Disciplines
God wants to make himself known to humanity. Since the beginning of time God
has been present, conversing with and revealing his presence to people. God came to the
garden ofEden and talked with Adam and Eve (Gen. 3:8-9). In a dream at Bethel, Jacob
heard the voice ofGod (Gen. 28: 12-15). In the peacefiil silence of the wilderness, God
spoke to Moses from the burning bush (Exodus 3). While still a young lad, Samuel heard
the voice ofGod commissioning him to speak for righteousness (1 Sam. 3:1-4). God
spoke to the prophets through visions and an audible voice, ofwhom Isaiah is a prime
example (Isa. 6: 1-8). On the Damascus road, Paul received a message from God that
changed his entire life (Acts 9:3-8). While exiled on the isle ofPatmos, John received the
revelation from God to communicate to the seven churches (Rev. 1:9-1 1).
With these examples and others, it becomes obvious that God attempts to keep the
lines of communication open between himself and humanity. Humanity's problem has
been that it has not cultivated the art of listening to God. Therefore humankind needs to
improve its listening ability and sensitivity to God. We must discover how to dialogue
with God and to delight in his presence. Since the employment of proper spiritual
exercises can assist an individual in his or her effort to be present with God, we review six
of these disciplines in this project. The six chosen are as follows: scriptural meditation,
confession, intercession, solitude, journaling, and service. While there are many other
disciplines besides these six, these have been chosen to accent the value of the spiritual
exercises for a believer's personal spiritual journey. These six were not chosen with the
notion that they are more beneficial than other disciplines or even beneficial to every
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person. The nature of this project does necessitate the review be limited in its scope and
restricted in its exploration.
Scriptural Meditation
Beginning this section with the biblical record is appropriate since it serves as the
foundation upon which we must measure all truth and as a witness to God's self-
disclosure. God's self-revelation through the Bible shows his desire for people to come
into an intimate relationship with him. Therefore, scriptural meditation is a proper
beginning point for those who want to grow in their relationship with God.
Noting the difference between Bible study and scriptural meditation is important.
M. Robert Mulholland, Jr. gives an extended analysis on the contrast between reading the
Bible for information and reading the Bible for spiritual formation (Shaped 47-60). Bible
study is an objective reading of the biblical record for the gaining of information and facts.
Teachers study the Bible in preparation for teaching Sunday school classes and preachers
study it in preparation for sermons. This objective approach to the Bible aids one in
gaining a rational understanding ofGod, his purposes, and his activity among humankind.
The primary purpose of such study is to gain information, critically analyze it, and place it
in a useable construct. However, this objective approach to the Bible does not lend itself
to a relational communication between the reader and God.
On the other hand, scriptural meditation is an approach to the Bible that seeks
communication with God on a personal level. We ask questions of a particular biblical
passage to discern what God wishes to communicate through the passage. Thus,
scriptural meditation seeks to develop a dialogue between the reader and God. Georgia
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Harkness gives the following advice concerning reading the biblical passage: "Read quietly
and slowly, not as you would race through the newspaper. . . . Ask yourself such
questions as 'Why was this written in the first place?' or 'What difference would it make if
this were lived up to today?' But most of all, 'What does this mean to me?'" (Disciplines
64). Approaching the Bible in this manner is much more than just reading or studying it
for its own sake. It attempts to allow the Bible to bring the reader into the presence of
God in order to know him and his will personally. This is what Mulholland calls allowing
"the text to master you" (54).
Joshua 1:8 serves as an excellent example ofwhat is meant by scriptural
meditation: "Do not let this Book of the Law depart from your mouth; meditate on it day
and night, so that you may be careful to do everything written in it. Then you will be
prosperous and successfiil." The term used for meditating was hagah. William Gesenius
suggests that the word hagah means to meditate or to muse (21). That is, God instructed
Joshua to reflect upon the law and to penetrate to the depths of its meanings. The result
of this style of reflection would be that Joshua would gain a greater perception ofGod's
purpose for his people and the ability to communicate it more powerfully to them.
The deep reflective reading called for in Joshua 1:8 requires time and devotion to
live in a passage until it becomes alive in the reader. Kenneth Leech describes this process
as "brooding upon a texf (Soul Friend 177). Utilizing Dietrich Bonhoeffer's analogy
about the depth of reflection in scriptural meditation, Mogabgab, in an article titled
"Meditative Bible Study," wrote: "Dietrich Bonhoeffer once compared reading the Bible
to meditating upon a letter from a loved one. . . . We linger over the words, savor them,
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and allow them to soak into the very center ofour being, because we know that in this
letter we are being addressed by someone who loves us" (34). The Bible is God's
personal letter to humanity describing how he has worked through historical people and
events to effect the reconciliation of humanity to himself To fail to mine the depths of
this scriptural resource is to fail to fathom the depths ofGod's love for the individual and
the friendship he offers.
Important to scriptural meditation is a good imagination. Guided by the Holy
Spirit, a person's imagination can place him or her in the scenes recorded in a biblical
passage. To this individual Jesus becomes a real person with whom he or she can
dialogue. Morton Kelsey observes that for such people Jesus "becomes the friend who
waits with open arms on the other side of silence" (214). Insights gained from such an
exercise of the imagination in scriptural meditation become the "building materials in our
lives" (219).
Someone may object that the practice of allowing the imagination to affect
personal interpretation of a biblical text could be dangerous. Personal bias might corrupt
the intention of a passage of Scripture. We should respect such a warning. Therefore, we
should use the litmus test of interpretation that involves checking the interpretation of a
specific passage against that of the total picture ofGod given in the Bible.
Richard Foster, in his classical work Celebration ofDiscipline: The Path to
Spiritual Growth, suggests that we must trust the Holy Spirit to sanctify our imagination
when we practice meditation. "To believe that God can sanctify and utilize the
imagination is simply to take seriously the Christian idea of incarnation," he writes. "God
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so accommodates, so enfleshes himself into our world that he uses the images we know
and understand to teach us about the unseen world ofwhich we know so little and which
we find so difficult to understand" (26).
Many of history's greatest spiritual leaders have testified to the importance of
scriptural meditation. Dietrich Bonhoeffer suggested that any day he failed to delve more
deeply into the Bible was wasted. In an article entitled "Introduction to Daily
Meditation," Bonhoeffer wrote, "I cannot expound scripture unless I let it speak to me
every day. I will misuse the Word in my office if I do not keep meditating on it in prayer"
(40). The most important example of one who practiced scriptural meditation is found in
the biblical record. The wilderness temptation of Jesus (Matt. 4:1-11) demonstrates that
Jesus endured and overcame temptation because of his practice of scriptural meditation.
Likewise, the contemporary believer who is willing to make time to meditate on Scripture
will more likely be able to overcome the trials and adversities that he or she encounters.
Furthermore, the person who practices this spiritual discipline will find his or her spiritual
pilgrimage enriched and enduring.
Confession
Confession is a word that can mean either a statement of one's faith or the
admission of sins before another. The present reference of the word is in this latter sense:
the admission of sins. In 1 John it is written, "Ifwe confess our sins, he is faithfial and just
and will forgive us our sins and purify us from all unrighteousness" (1:9). The Greek
word translated confess is homolgeio, which means "to confess by way of admitting
oneselfguilty ofwhat one is accused, the result of inward conviction" (Vines 224). The
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result of this confession is the cancellation of debts or dismissal of charges, and the
cleansing from the pollution of sin (Baker 312).
From the time of John the Baptist, the New Testament reveals that confession of
sins is an important element of a person's conversion experience (Matt. 3:6; Mark 1 :5;
Acts 19: 18). Genuine repentance requires that a person recognize and confess her or his
sins to receive forgiveness. Historically the church has referred to this transaction of
repentance and acceptance ofGod's forgiveness as the new birth experience. Following
the conversion experience, however, the new Christian will soon discover that God has
not eradicated temptation from daily life. New believers make this discovery when they
realize that some particular sin has again been committed or they have failed to fiilfill some
specific duty. Therefore it becomes necessary to confess this sin and receive forgiveness
for it. Otherwise, the unconfessed transgression would become a barrier between the
Christian and God. The Speaker's Bible Commentary offers a graphic illustration of this
situation:
In the first place, a concealed fault has a most extraordinary power of infecting the
whole character. It spreads mischief far beyond itself We do not pray so calmly
or so simply, because this secret sin seems to mock our prayers. We do not go
about our ordinary duties with any heart, because even though they are done, and
well done, we feel as if they would be all spoilt by this one secret fall. We can
have no enjoyment in religion, because our conscience mingles reproaches with all
that we do. The fault may not really be half so bad as we fancy. Yet, because it is
secret, it will take away all the spring of our desire to do right, and will rob our
heart of its chief attraction towards God. (Hastings 215)
Unconfessed sin can command so much attention that little time is left for God.
Confession allows us to get unrighteousness out in the open where we may deal with it
quickly.
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As a spiritual discipline, confession must be more than an occasional practice
stimulated by the discovery of some wrong committed. As Thomas a Kempis shows
through his own confessional response in Book Four, Chapter 9 of his classical work. The
Imitation ofChrist, confession demands a daily practice of examining our thoughts and
actions to learn ifwe have offended God or others (177-8). Such a commitment will help
us deal with guilt as it occurs, not allowing it to build up in the subconscious until it floods
into the conscious mind with fury. Practiced daily, confession becomes a spiritual health
maintenance exercise.
To whom should persons make confession for sin? First, we are to confess our
sins to God for we have transgressed against his laws. He is the One before whom all
must stand and account for their actions. Since there is no excuse or defense for one's
sins, the individual must confess transgressions and weaknesses and throw herself or
himselfupon the mercy ofGod. The psalmist could not find peace ofmind until he
confessed his sin before God. He declared:
When I kept silent,
my bones wasted away
through my groanings all day long.
For day and night
your hand was heavy upon me;
my strength was sapped
as in the heat of summer.
Then I acknowledged my sin to you
and did not cover up my iniquity.
I said, "I will confess
my transgressions to the Lord" -
and you forgave
the guilt ofmy sin
(Psalm 32:3-5)
After he confessed his sin to God, the psalmist received grace and drew near to God.
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Secondly, it is important to have at least one trusted person to whom we can go
and freely confess our sin. "Confess your sin to other understanding Christians," is the
advice ofAvery T. Willis (Devotional Guide 101). Perhaps underlining the word
understanding in this reference would be wise, as only an understanding Christian will
treat one's confession with the respect that it deserves. To ask someone to hear our
confession is an expression of faith in that person. It is asking that person to help one
overcome temptation while keeping her or his confidence (101).
We should note a warning concerning the confession of sin as a daily spiritual
practice. A person must guard against confession becoming merely a habit backed with
little sense of responsibility for changing behavior. God is generous in his forgiveness;
however, we must never take it lightly or use his grace as an excuse for continuing in
unrighteousness. As a part of one's confession of sin comes the responsibility to avoid
that sin and to struggle to overcome it.
Intercession
One pitfall a person must be careful to avoid in his or her spiritual pilgrimage is
self-centeredness. Seeking a closer relationship with God, an individual may focus
attention solely upon personal spiritual needs to the neglect of the needs of others. To
counter this tendency, we offer intercession as another spiritual discipline. Praying for
others will enable a person to remain interested and involved in more than just one's own
life issues.
The Bible provides many examples of intercessory prayer. Genesis 18:22-33
records Abraham's intercession for the cities of Sodom and Gomorrah. Because of
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Abraham's intercession, Lot and his two daughters were delivered from the destruction
that came upon these communities. In Exodus 32:30-32, Moses places himself between
God and the Israelites in his intercession for them, suggesting his willingness to perish if
God would not forgive them. In spite ofGod's command not to pray for the people of
Judah because of their failure to live according to the terms of their covenant with God,
Jeremiah interceded for them (Jer. 7: 16; 1 1 : 14). In the New Testament, John 17 stands
out as a prime illustration of intercessory prayer as Jesus intercedes for his disciples. Jesus
performed the ultimate act ofunselfish intercession upon the cross as he died in the place
of sinners. There he spoke the words, "Father, forgive them; for they know not what they
do" (Lk. 23:34). After his death and resurrection, Jesus ascended to the right hand of
God and there he continues his intercessory work for us (Rom. 8:34). Paul's letters often
mention his prayers for those to whom he had ministered (Rom. 1:9-10; Eph. 1:16-17;
Col. 1:9-11; 1 Thess. 1:2; 2 Tim. 1:3; Phlm. 4-6).
As a spiritual exercise it is important to remember the words of John Killinger,
"Christians have always believed that it does make a difference when you pray for
someone. Not just in you and your attitude, but in the possibilities for the other person"
(74). Contrary to some predeterministic beliefs, intercessory prayer has the power to
create change. Andrew Murray wrote ofGod, "He fi^om heaven will do things in answer
to your prayers which otherwise would not have been done" (96). Augustine believed he
would have perished in his sins had not his mother faithfiiUy interceded with God for him.
He offers the following testimony regarding God and his mother's prayers in The
Confessions:
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But vou sent down help from above and rescued my soul from the depths of this
darkness because my mother, your faithful servant, wept to you for me, shedding
more tears for my spiritual death than other mothers shed for the bodily death of a
son. . . . You heard her and did not despise the tears which streamed down and
watered the earth in every place where she bowed her head in prayer. (68)
Whether it is for the forgiveness of sins, healing of the body, divine protection, or
for other reasons. Christians should intercede for others. Richard Foster is correct in
saying, "We are responsible before God to pray for those God brings into our circle of
nearness. With Samuel of old we say, 'God forbid that I sin against the Lord in ceasing to
pray for you'" (Praver 199). A note ofwarning should be considered in the pursuance of
this spiritual discipline. As Foster advises, "One caution: none ofus is to shoulder the
burden of prayer for everyone and everything. We are finite beings and it is an act of
humility to recognize our limitations" (Prayer 200).
Solitude
Solitude begins in seeking out a solitary place to be alone in prayer. Jesus
instructed, "But when you pray, go into your room, close the door and pray to your
Father, who is unseen. Then your Father, who sees what is done in secret, will reward
you" (Matt. 6:6). Robert A. Guelich identifies the word tameion as most probably
meaning "a small room without exterior walls or widows that was used for storage"
(Sermon on the Mount 287). By advising such a practice for prayer, Jesus did not
condemn public prayer but indicated that persons should avoid praying where the
temptation might be toward playing to the crowd for praise (304). In seeking a private
place to pray, one avoids such a temptation and is preparing for genuine prayer.
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Jesus sought a private place away from the crowds to pray. Mark 1:35 reveals,
"Very early in the morning, while it was still dark, Jesus got up, left the house and went
off to a solitary place, where he prayed." Ezra P. Gould theorizes that Jesus had gained so
much popularity in his public ministry that he sought a solitary place to pray that his
popularity might not turn his head from God's will to allowing the crowd to proclaim him
king. His disciples evidently did not think that was a bad idea. When they found him, they
urged him to retum to town where the people were looking for him. Nevertheless,
strengthened by his time in solitude, Jesus refiised the temptation and continued on his
way to preach the Good News elsewhere (37-39).
One should understand that being alone with God in some solitary place does not
insure a person's attention will not be tempted by distractions. There is no more solitary
place on earth than the desert wildemess, yet in the wilderness Jesus suffered great
temptations (Matt. 4:1-11). Tilden Edwards reasons that this spiritual battle in solitude
permitted Jesus to leave the wilderness empowered "with an indomitable sense of
vocation" (41). That is, Jesus overcame the temptations in the wilderness and emerged
from the desert much stronger with a renewed sense of his earthly mission.
Addressing our need for solitude. Leech comments, "Today the desert tradition
speaks to us of the need for solitude, for that inner purification which can only come from
the experience ofbeing alone and in the wilderness"(142). In reality, traveling to a desert
for a retreat is not possible for every person. But figuratively, every person who wants the
will ofGod to be accomplished needs to find a solitary place in which to stmggle with the
temptations which distract from God's design. Only in solitude will one discem God's
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voice out ofthe multitude of other voices clamoring for attention. Alluding to the solitude
ofwhich the prophet spoke in Hosea 2:14, Douglas Steere affirmed his own need for
silence. Steere states: "For until I have been lured into the desert, until I have then been
brought in solitude to the very ground ofmy being, where I am beyond the grip ofmy
surface selfwith all of its plans and distractions, I am not able to hear the divine whisper"
(92). At the direction of the angel ofGod Elijah traveled to the solitude ofHoreb where
he received the assurance ofGod's presence and purpose for his life. Though he had won
an important battle against the evil prophets ofBaal, Elijah doubted the ultimate victory.
There in the solitude of the mountain ofGod, Elijah again heard the "gentle whisper" of
God's voice (1 Kings 19:12). His resolve renewed, Elijah went forth to complete the
victory God had given him.
Solitude does not just happen. It has to be sought. E. Glenn Hinson put it well
when he wrote, "In the noisy, hyperactive culture in which we live silence is likely to be
obtained only ifwe make an effort to be alone" (593). Just as Christ had to withdraw
from the crowds to find a solitary place, so the contemporary believer will find that she or
he must make a concentrated effort to find a solitary place in which to be alone with God.
Even in the prayer closet, one will struggle with one's own agenda, fight invading
thoughts, and war against the demands of time.
Various paradigms could illustrate how to go about spending time in solitude with
God. Perhaps the best illustration comes from the sixteenth century classic. The Spiritual
Exercises of St. Ignatius. This work by Ignatius ofLoyola was written as a model for
retreatants who wanted to experience greater spiritual growth in their lives. In these
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exercises, Ignatius sought to help people find "an apostolic spirit ofgenerous service, a life
of sanctity penetrated by prayer . . ."(21) Intended for a four-week retreat, Ignatius
sought to help retreatants put their lives in order the first week. The second week was
devoted to developing an interior knowledge of Christ through the study of his life with
the intent that it would result in committed discipleship. By concentrating on the passion
of Christ during the third week, the retreatant's choice to follow Christ would be
confirmed. The focus ofthe final week was upon the risen Christ with the intent that the
retreatant would become more like him in character and life (14-15).
Few believers have been called to a vocation ofprayer and solitude, but all could
benefit from the experience of spending time alone with God. Such a retreat can bring
spiritual renewal and nourishment which cannot be found in any other way. Ifpersons
cannot attend such a retreat, they should at least designate appropriate intervals when the
focus of their attention is on their personal spiritual pilgrimage and relationship with God.
Susan Muto offers the following synopsis regarding the benefits of silence:
The encounter between the soul and God ultimately transcends what language
can contain. In many ways such intimacy is unspeakable. It is beyond words. In
that silent center, where the Holy Spirit prays in our hearts, we transcend our
bodily frailty as well as our flinctional limits. Neither seems to matter at such
moments. Stilled like a child on its mother's lap, we are with God and God is with
us. (57)
Journaling
Keeping a joumal of one's spiritual life over an extended period can be one of the
most beneficial spiritual exercises a person can employ. The journal is the written record
ofwhat one has experienced and gleaned from the other spiritual exercises and from life
itself It differs from a diary in that the journal records more than factual data or events.
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It includes reflection upon the spiritual meaning of the events in one's life. Susan Muto
states: "A journal is not only a record of events that touch and transform us; it is a private
space in which we can meet ourselves in relation to others and God" (96).
While in exile on the Isle ofPatmos, John experienced a spiritual revelation about
which he was instructed to write a record. Revelation 1:10-11 records, "On the Lord's
Day I was in the Spirit, and I heard behind me a loud voice like a trumpet, which said:
'Write on a scroll what you see and send it to the seven churches: to Ephesus, Smyrna,
Pergamum, Thyatira, Sardis, Philadelphia, and Laodicea.'" In verse nineteen the Lord said
to John, "Write, therefore, what you have seen. . . ." The purpose of John's writing was
to keep an accurate account of the revelation that he received so that it might be passed
down to others.
The recording of one's insights should begin early in one's spiritual pilgrimage.
Kelsey offers this insight: "Life does not come into view all at once, but in a journal one
can see parts scattered over the pages and begin to realize the shape of the whole. In this
way I begin to see what I have avoided, the deficiencies that need to be made up, the
excesses that need to be curbed, and how all this relates to my goal" (Other Side of
Silence 200). Kelsey also maintains that journaling helps one in assessing her or his
spiritual growth by keeping some objectivity and distance in relating to and understanding
spiritual encounters (Adventure Inward 199). The process ofwriting down one's
reflections often helps the individual in thinking through one's spiritual pilgrimage and
expressing what has influenced one's life. In this way, journal keeping becomes what
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Gerald G. May calls a "means of self-exploration as well as an accounting of experiences"
(140).
On a more personal level, a journal can be "an ever-present friend with whom we
can discuss anything" (Kelsey, Adventure 25). Many things about oneself are so private
that one cannot even share them with a close friend. Yet these things may be confessed in
a journal as if the individual were confessing them to God. Augustine's Confessions
provide an excellent example of this truth. The use of a journal in such a manner requires
care to protect it from being lost or finding its way into the hands of others. Failure to
take such precautions may result in confidential data coming into the hands ofunethical
persons who will use it deceitfijUy.
Some persons may not think their reflections will ever be ofvalue to others.
However, the meticulous journal recordings of others have been a source of comfort and
strength to many weary pilgrims. Journals such as Augustine's Confessions. John
Woolman's Journal, and Merton's The Seven Storey Mountain have blessed many people.
It is even possible that the genuine expressions of an unknown contemporary Christian will
someday assist a fiiture reader in her or his spiritual development.
Journaling' s primary danger is that we can employ it improperly as a means of
escaping or retreating from the social interactions needed for one's personal maturity.
The temptation for some to isolate themselves from others and live only in their solitary
reflections is a constant challenge. Kelsey observed, "Our journal writing should make us
more outgoing, loving, and relatable, or else something has gone wrong. A journal is no
substitute for living" (Adventure 97).
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Service
The purpose for observing the spiritual disciplines is to free us to live a life of
godliness and to manifest Christ in our world. An individual may practice the classical
spiritual disciplines in isolation, but the disciplines will not allow people to live detached
from their outer world. Recognizing the vital connection between the spiritual disciplines
and service to others, Mulholland defines spiritual formation as "a process ofbeing
conformed to the image of Christ for the sake of others" (Invitation to A Journey 15).
Spiritual formation practices that fail to move us from our private interior world to the
outer world of our community where hurting and suffering people live is incongruent with
the teachings ofChrist. "Biblical spirituality calls us into a relationship with God that
thrusts us into the world as agents ofhealing, liberating grace" (161). Speaking of his
own earthly ministry, Jesus said, "The Son ofMan did not come to be served, but to
serve, and to give his life as a ransom for many" (Matt. 20:28).
When God calls, he calls to a life of active service. According to Hebrews 9:14,
Christ has redeemed us to "serve the living God." In the kingdom ofGod there is no such
thing as spiritual unemployment or spiritual retirement. Nor can any person excuse
himselfor herself for not finding a place of service or for sitting idly on the sidelines.
Those whom God redeems he also equips for service in his kingdom. In 1 Peter 4: 10, we
read an affirmation that all believers are specially gifted and that the purpose for their
giftedness is to serve others: "Each one should use whatever gift he has received to serve
others, faithfijlly administering God's grace in its various forms."
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Dallas Willard relates that not all serving will be, or even should be, disciplined
serving. However, those who want to train themselves for Christlike spirituality will find
it one of the surest and most practical means ofgrowth in grace. Willard states:
Not every act that may be done as a discipline need be done as a discipline. I will
ofl;en serve another simply as an act of love and righteousness, without regard to
how it may enhance my abilities to follow Christ. There certainly is nothing wrong
with that, and it may, incidentally, strengthen me spiritually as well. But I may also
serve another to train myselfaway from arrogance, possessiveness, envy,
resentment, or covetousness. In that case, my service is undertaken as a discipline
for the spiritual life. (182)
We must maintain a sensitive, humble spirit to discern the motives that lie behind
our service to others. As Richard Foster suggests, we can render service to others with
ulterior motives in mind, for self-righteous reasons, or out ofundue pride. Foster counsels
that humility is the indispensable ingredient that keeps our service for others pure and
holy. We actualize Christlike service in our world when we execute our acts without any
concealed attachments or selfish aspirations. This kind of service only occurs through the
crucifixion of self on the altar of sacrificial love (Celebrationl28-132).
We see Jesus' greatness in the lowliness he was willing to experience to serve the
most basic needs ofhis disciples. With astonishing humility, Jesus, their Lord and
Teacher, washed their feet as an example of how all his followers should serve others in a
spirit ofhumility (Jn. 13:12-16). Such service is without fanfare or applause. Foster
expresses this truth: "In some ways we would prefer to hear Jesus' call to deny father and
mother, houses and land for the sake of the gospel, than His word to wash feet. Radical
self-denial gives the feel of adventure. Ifwe forsake all, we even have the chance of
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glorious martyrdom. But in service we are batiished to the mundane, the ordinary, the
trivial" (Celebration 126).
Some individuals espouse that service in the name ofChrist is nothing less than
effortless joy. Such teaching does not resemble New Testament Christianity. Paul wrote
in Ephesians 4: 12 of the equipping of the saints "to prepare God's people for works of
service." Sometimes serving God is nothing less than hard, agonizing, exhausting work.
Serving God is hard work because it means serving people. Susan Muto summarizes the
situation with these lines:
IfChristianity is a religion of the word, read carefully and reflected upon, it
is also an invitation to work hard for the betterment of the world. We must
go into the desert with Jesus, knowing all the while that the test of our
relationship will come when we walk with him on the dusty road. Our
meeting with him in silence is but the beginning of a lifelong response to
being missioned. (180)
Although service to others may go unnoticed and is often difficult, we should
remember that service costing nothing generally does not have any lasting effect. Self-
giving service to others, however, is the most fulfilling and rewarding kind ofwork in
which a person can become involved. In John 4:34 Jesus talks with the woman of
Samaria. He is busy serving the heavenly Father. He has walked all day and is tired,
thirsty, and hungry. While he is resting at the well near Sychar, this Samaritan woman
comes to the well. They talk and he changes her life forever. As she goes back to Sychar
to tell others about Jesus, his disciples return from town where they bought food. When
they offer some to Jesus, he says, "My food ... is to do the will of him who sent me and
to finish his work." The work of serving others was so fulfilling that Jesus calls it his
food. It nourished him, it strengthened him, it satisfied him.
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Disciplined service to others is enduring and offers hidden blessings. Unlike some
things, service rendered to others in the name ofChrist is never done in vain. Paul often
agonized with trials in his service to others. He was tortured, shipwrecked, bitten, and
imprisoned (Col. 1 :29; 2 Cor. 1 1 :23-28). Yet he writes these encouraging words,
"Therefore, my dear brothers, stand firm. Let nothing move you. Always give yourselves
fially to the work of the Lord, because you know that your labor in the Lord is not in vain"
(1 Cor. 15:58). Disciplined service to others is work, hard and costly work sometimes,
but it offers spiritual rewards. These rewards may or may not manifest themselves in our
lifetimes. However, whatever service we yield in the name ofChrist will affect the lives of
others.
Whatever else persons may glean from observing the various spiritual disciplines, if
they fail to lead into active service in their world, the disciplines have not had their fiiU
effect. The Apostle Paul sums up the issue in Galatians 5:13, 14. "You, my brothers,
were called to be free. But do not use your freedom to indulge the sinful nature; rather
serve one another in love. The entire law is summed up in a single command: 'Love your
neighbor as yourself"
Summary on the Spiritual Disciplines
The spiritual exercises described in this work represent only a short sampling of
the various disciplines which one could include in a spiritual formation curriculum. In
addition, each exercise presented could have much more written about its value, mode of
implementation, and historical significance. The hope is that students will not become so
overwhelmed with the various spiritual exercises that they fear assimilating any of them
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into their spiritual pilgrimage. The primary goal is to guide students to discover ways in
which they can receive spiritual nourishment and to encourage them to experiment with
several spiritual exercises. As Foster communicates, "The Spiritual Disciplines are
intended for our good. They are meant to bring the abundance ofGod into our lives. It is
possible, however, to turn them into another set of soul-killing laws. Law-bound
Disciplines breathe death" (Celebration 9). My hope is to generate an atmosphere that
permits the life-giving Christ to become an intimate friend, counselor, and guide to
students. To bind students with a set of legalistic rules will only destroy the purpose for
introducing them to various forms of spiritual disciplines.
One must approach the introduction of the spiritual disciplines sensitively.
Fitzgerald's research found that persons participating in disciplinary activities often
experience an increase in internalized shame. Accompanying this increase in internalized
shame is a corresponding decrease in the degree of spiritual well-being (182-183). This
finding suggests that persons participating in a spiritual formation curriculum may
encounter an increase in their internalized shame levels. As such persons experience an
increase in their internalized shame, one can anticipate these persons also experiencing a
decrease in it their spiritual well-being levels.
Accountability
Since the beginning of time human beings have been responsible creatures who have
vacillated in their accountability. After the fall, Adam and Eve were deceived by reasoning
they were not accountable for their own actions (Gen. 3:11-13). When God reproached
Adam about his sin, Adam did not want to accept the responsibility for his actions. "The
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woman you put here with me-she gave me fruit from the tree, and I ate," was Adam's
response. When God reproached Eve for her actions, she emulated Adam and said, "The
serpent deceived me, and I ate." Adam blamed Eve rather than himself for his failure. Eve
blamed the serpent rather than herself The cycle ofblaming others and excusing ourselves
for sinfiil mistakes and moral failures continues to this day. Every person appears to enjoy
freedom, but no one wants to account for his or her free actions.
Jesus exposed the impossibility for humans to avoid or escape accountability for
their actions and decisions when he said, "But I tell you that men will have to give account
on the day ofjudgment for every careless word they have spoken. For by your words you
will be acquitted, and by your words you will be condemned" (Matt. 12:36-37).
Paul's first letter to the Corinthian believers also addresses this issue. Having
rebuked the Corinthian church for being worldly instead of spiritual, he cautions them that
the day will come when all will be accountable for their works. Therefore Paul concludes
that each person must strive to build on the solid foundation ofChrist (1 Cor. 10-15).
Paul addressed the believers at Galatia in a similar fashion when Judaizers were
attempting to place them under the yoke of the law. Paul reaffirms that faith in Jesus Christ
justified humankind without the works of the law and that believers experience fi-eedom in
Jesus Christ (Gal. 3 - 5). In the sixth chapter ofGalatians he warns that persons are
accountable for their actions and for the spiritual welfare of others.
Brothers, if someone is caught in a sin, you who are spiritual should restore him
gently. But watch yourself, or you also may be tempted. Carry each other's
burdens, and in this way you will fulfill the law ofChrist. If anyone thinks he is
something when he is nothing, he deceives himself Each one should test his own
actions. Then he can take pride in himselfwithout comparing himself to somebody
else, for each one should carry his own load. (v. 1-5)
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Finally, we should note that in Paul's letter to the Ephesians he goes into great
detail describing various relationships. He speaks of the marital relationship, the
relationship of parents with the children, and the relationship between masters and their
slaves (5:22 - 6:9). In each of these, Paul calls persons to be accountable to each other
through mutual sacrificial love.
Bill Hull sums up the issue of accountability for the Christian when he writes, "You
can't make disciples without accountability. To believe you can is like believing that you
can raise children without discipline, run a company without rules, or lead an army without
authority" (Disciple Making Pastor 159). Using 1 Thessalonians 5: 14 as his key verse, he
explains that accountability serves three primary purposes: to warn the idle, to encourage
the timid, and to help the weak (168). Hull emphasizes one primary message throughout
his writing: Christians have a hard time maintaining their commitment to Christ when they
live in isolation. Believers need each other for mutual assistance and comfort. Believers
also need each other for mutual accountability in their commitment to personal spiritual
grov^h. Spiritual accountability is not a legalistic method that permits others to rule over
us. Spiritual accountability is our wilfiil submission to another to guide and correct us in
our spiritual journey.
A Paradigm for Student Accountability
The goal of spiritual formation for students is to assist them in their relationship
with God, others, and themselves. One means ofhelping students in this threefold
dimension of spiritual development is to make them accountable to a soul friend and a
spiritual director. In this respect, I use these terms differently fi^om some writers in this
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field (see Tilden Edwards. Spiritual Friend: Reclaiming the Gift of Spiritual Direction, or
Adrain van Kaam, The Dynamics of Spiritual Self-Direction). Thus, I will clarify these
terms and their employment in a spiritual formation curriculum for Oakland City
University.
"Soul friend" refers to a person who chooses to walk alongside in one's spiritual
journey. Historically other names have referred to a "soul friend," such as "a spiritual
director," "spiritual guide," and "spiritual father." To build community between students
and to create an atmosphere ofmutual accountability, we are using "soul fi-iend" in the
narrow sense of one student helping another in his or her spiritual journey. We use the
term "spiritual director" to refer to an instructor who serves as a spiritual guide for a group
of students and whose maturity allows him or her to perceive life situations and spiritual
struggles with seasoned experiential knowledge.
We structured the class to give each student an assigned soul friend for the duration
of the course. These two persons served each other as mutual mentors and as spiritual
companions. They spent time together in a weekly session to discuss their spiritual insights
and struggles, spiritual blessings and discouragements, and supported one another through
intercessory prayer. The major task of the soul friend was to serve as transparently as
possible, allowing God to relate directly to her or his fellow-struggler.
The spiritual director met with each student twice during the curriculum offering
and more often with specific students at their request. The primary duties of the spiritual
director were as follows: (1) to assist students in their personal walk with God; (2) to serve
as a transparent listener to students' problems, anxieties, and struggles; (3) to direct
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students to resources that could help them in their spiritual development; (4) to display
God's grace and forgiveness when dealing with spiritual and personal issues; (5) to serve as
a prayer supporter of the student; (6) to challenge students to be faithful to God in all
areas of their lives; and (7) to maintain an atmosphere of trust and respect through mutual
confidentiality.
Adult Learners
"Instruct a wise man and he will be wiser still; teach a righteous man and he will
add to his learning," so states Proverbs 9:9. One characteristic of a wise man or woman is
his or her continuous desire to get more wisdom and knowledge. Proverbs 18:15 adds this
insight; "The heart of the discerning acquires knowledge, the ears of the wise seek it out ."
A wise person not only "acquires" knowledge, but he or she will "seek" it out. The
prudent person knows that learning is an ongoing activity and will seek opportunities to
gain more knowledge.
Part ofwhat Jesus said was God's greatest commandment is, "Love the Lord your
God . . . with all your mind" (Mk. 12:29-30). God yearns for us to love him. One way we
can show our love for him is through godly learning. We glorify God when we use the
mind he made to learn of him, his ways, his Word, and his world. Matthew 1 1 :28-30 is a
classic example of Jesus' invitation for us to learn from him. "Come to me, all you who are
weary and burdened, and I will give you rest. Take my yoke upon you and learn from me,
for I am gentle and humble in heart, and you will find rest for your souls. For my yoke is
easy and my burden is light."
One characteristic of the person who is living the sacrificial life is his willingness to
permit God to transform his outward conduct to match the inward reality ofChrist's
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presence in his life. Learning is the primary means God uses to bring this congruency
between the inward and outward self Paul mentions this truth in his letter to the Romans.
"Therefore, I urge you brothers, in view ofGod's mercy, to offer your bodies as living
sacrifices to God-this is your spiritual act ofworship. Do not conform any longer to the
pattern of this world, but be transformed by the renewing ofyour mind. Then you will be
able to test and approve what God's will is-his good, pleasing, perfect will" (12:1-2).
Richard Foster views learning as a spiritual discipline and postulates that the
absence of this discipline is the reason many believers fail to mature spiritually. He offers
the following thought:
Many Christians remain in bondage to fears and anxieties simply because they do
not avail themselves of the Discipline of study. They may be faithfiil in church
attendance and earnest in fulfilling their religious duties, and still they are not
changed. I am not here speaking only of those who are going through mere
religious forms, but those who are genuinely seeking to worship and obey Jesus
Christ as Lord and Master. They may sing with gusto, pray in the Spirit, live as
obediently as they know, even receive divine visions and revelations, and yet the
tenor of their lives remain unchanged. Why? Because they have never taken up
one of the central ways God uses to change us: study. (Celebration 54)
The evidence of the Old and New Testaments supports Foster's conclusion. God wants his
children to become lifelong learners. Paul's words to Timothy apply to all ofGod's
servants: "Do your best to present yourself to God as one approved, a workman who does
not need to be ashamed and who correctly handles the word of truth" (2 Tim. 2:15).
Andragogical Overview
Educational researchers have explored and advocated numerous curriculum paradigms
during the last few decades. We can divide these paradigms into two basic models: the
pedagogical model and the andragogical model. Pedagogy evolved from the Greek word
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for "leader of children." As Malcolm S. Knowles relates ". . . pedagogy literally means the
art and science of teaching children" (Adult Learner 54).
The pedagogical model describes the traditional learning pattern most persons
experience in public and higher education. In the pedagogical model the student is
primarily dependent on the teacher for learning to occur. Learning results when the teacher
imparts information to the student and the student can reproduce this information back to
the teacher through a test or another standardized measuring instrument. The teacher
determines the information that the student will learn based on his or her perception of
what the student needs to comprehend. The pedagogical model assumes that the student is
not internally motivated and that the use of outside forces is the primary way to influence
the student to learn. Taken literally, pedagogy embodies instructor focused education.
As adult education became a recognized field in the 1920's and 1930's, researchers
grew interested in identifying the unique characteristics of adult learners. Eventually
Malcolm Knowles synthesized the ideas ofvarious educators and researchers into a
definitive theory he called "andragogy." Europeans originally coined this term to describe
the "educational theory of the (jreek philosopher Plato" (Adult Learner 52). In 1970,
Knowles in his text, Andragogy in Action, applied this term to "... a growing body of
knowledge and technology in regard to adult learning . . . being defined as the art and
science ofhelping adults learn" (6).
The andragogical model of leaming views the learner as a self-directed individual and
as the person primarily responsible in the teacher-learner environment. The experience of
the learner, and that of others within a particular leaming group, is considered a rich
resource for learning. A learner is motivated to learn when he or she recognizes a need to
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know or to do something that he or she does not know or cannot do. Taken literally,
andragogy embraces the thought that the learner is motivated internally to learn.
Andragogy is based on four crucial assumptions about the characteristics ofadult learners
that are different from the assumptions about child learners. J. R. Kidd suggests that as
persons mature,
� their selfconcept moves from being a dependent personality toward one ofbeing a
self-directing human being
� they accumulate a growing reservoir of experiences that becomes an increasing
resource for learning
their readiness to leam becomes oriented increasingly to the developmental tasks of
their social roles, and
� their time perspective changes from one of postponed application of knowledge to
immediacy of application (30-50).
Malcolm Knowles theorizes that the pedagogical and andragogical models are not
antithetical, but are parallel and mutually beneficial. The educator is responsible to decide
which assumptions of the two models are realistic for a given situation, class setting, or for
a specific student. He summarizes his view as follows: "The pedagogical model is an
ideological model which excludes the andragogical assumptions. The andragogical model
is a system of assumptions which includes the pedagogical assumptions" (Adult Leamer
64). Although these two models may not be antithetical to each other, they differ on
several key points. The table on the following page is a modified comparison of the six
elementary assumptions that Knowles accedes differentiate pedagogy and andragogy.
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Table 1.
KNOVVLLS SIX ELEMENTARY ASSUMPTIONS
Critical Element Pedagogy Andragogy
The Need To Know
Learners only need to know that they
must learn what the teacher teaches
if they want to pass and get
promoted; they do not need to know
how what they learn will apply to
their lives. The teacher serves as a
conveyor of learning.
Adults need to know why they need
to learn something before
undertaking to leam it. . . .
Consequently, the first task of the
facilitator of learning is to help the
leamer become aware ofthe need to
know."
The Learner's
Self-Concept
The teacher's concept of the learner
is tliat of a dependent personality;
therefore, the learner's self-concept
eventually becomes that of a
dependent personality.
Adults have a self-concept ofbeing
responsible for their own lives. Once
they have arrived at this self-concept,
they develop a deep psychological
need to be seen and treated by others
as capable of self-direction. They
resent and resist situations in which
they feel others are imposing their
will on them.
The Role Of
Experience
The learner's experience is of little
worth as a resource for leaming; the
experience that counts is that of the
teacher and the textbook writer.
Therefore, transmittal techniques
-lectures, assigned readings, etc., are
the backbone ofpedagogical metho
dology.
Adults come into the educational
activity with both a greater volume
and a different quality of experience
from youths. This difference in
quantity and quality of experience
has several consequences for adult
education.
Readiness To
Learn
Learners become ready to leam those
things the teacher tells them they
must know if they want to pass and
get promoted.
Adults become ready to leam those
things they need to know or to be
able to do in order to cope effectively
with their real-life situations.
Orientation To
Learning
Leamers have a subject-centered
orientation to leaming; they see
leaming as acquiring subject-matter
content. Therefore, leaming
experiences are organized according
to the logic of the subject matter.
In contrast to subject-centered
orientation to leaming, adults are life
centered in their orientation to leam
ing. Adults are motivated to devote
energy to leam something to the
extent that they perceive that it will
help them perform tasks or deal with
problems that they confront in their
life situations.
Motivation
Leamers are motivated to leam by
extrinsic motivators-grades, the
teacher's approval or disapproval,
parental pressures.
While adults are responsive to some
extemal motivators, the more potent
motivators are intrinsic motivators.
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Particularly important in the andragogical model is its emphasis on self-directed learning.
Since the teacher views students as self-directed learners, the teacher serves as a facilitator of
resources for learning and not as mere transmitters of subject content. As the facilitator, the
teacher assumes a dual role. Knowles underscores the dual role of the teacher-facilitator in
the followingmanner: "First, and most importantly, he or she designs and manages procedures
that will facilitate the acquisition ofcontent by learners. Second, he or she will act as a content
resource. The andragogical model assumes that many resources other than the teacher are
available for leamers" (Making of an Adult Educator 4).
As the facilitator of leaming, the teacher is responsible for designing a process that will
enable the student to draw from his or her own experiences and internal motivations. The
andragogical process design consists of eight components as outlined by Knowles:
� preparing the learner for the program by announcing the program to potential
leamers and describing the program's purpose and objectives
setting the climate by providing a classroom conducive for learning and by providing
a psychological atmosphere ofmutual respect and openness
� involving learners in mutual planning
involving leamers in diagnosing their leaming needs
� involving learners in forming their learning objectives
involving learners in designing learning plans
� helping learners carry out their plans
� involving learners in evaluating their learning outcomes (Designs 5)
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Knowles recommends using a learning contract for evaluating student progress and
assessing student achievement (8). The facilitator, the individual student, or the facilitator and
student may jointly create the learning contract. The objective of the course and learning
needs ofthe student will govern the final design and content of the learning contract and who
will be its primary framer. According to Knowles the following criteria should be considered
in the development of a learning contract:
1 . Diagnose Learning Needs - learning needs is the gap between where the student is
presently and where the student wants to be at the completion of the course.
2. Specify Leaming Objectives - a learning objective is what needs to be learned, not
what the student will do to learn.
3 . Specify Resources and Strategies - an evaluation ofthe resources (bothmaterial and
human) that onewill use to help the student in accomplishing the leaming objectives.
4. Specify Evidence ofAccomplishment - describe the evidence that will show that the
student has accomplished the learning objectives.
5. Specify How the Evidence Will Be Validated - the criteria for validation will vary
according to the type of objective.
6. Carry Out the Contract - one should examine the contract throughout the learning
process and make revisions when needed (Designs 24-27).
Understanding adult learners and principles of adult learning is relevant to the teaching
of a spiritual formation curriculum in a university setting. First, many persons entering the
ministry are not recent high school graduates. Often these persons are entering the ministry
as a second career. Sociologically we would describe many ministerial students as adult
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leamers. Second, the emphasis of spiritual formation is on personal spiritual development and
growth. One cannot force spirituality upon another person. The person who aspires to learn
and practice spiritual formation ideals must be internally motivated. This type of person is
what the andragogical model calls a self-directed learner. Finally, one cannot measure the
spiritual development or objectives of another person. Therefore, the contracting concept of
the andragogical model is an appropriate procedure for assessing and evaluating a student's
achievement in a spiritual formation curriculum.
Research Design
The nature of this ministry project required a pretest-postest, quasi-experimental research
design since the instmctor had no control in determining which students would participate in
the curriculum offering. William Wiersma describes this design as viable for use in an
educational environment and in situations "where members have self-selected themselves" for
participation in a group setting (11, 15, 139). The quasi-experimental design is limited because
of its inability to control the sources of internal validity. Bmce W. Tuckman submits that the
quasi-experimental design provides useful information when utilized in a pre-test-post-test
format (129). Wiersma agrees with Tuckman' s conclusion when he writes, "Pretest scores
also can be used for statistical control, and in some cases gain scores can be generated" (143).
I administered a pre-questionnaire and post-questionnaire in this ministry project. This
instmment was researcher-developed, using the Likert scale and selected-response questions
to evaluate what spiritual disciplines the respondents practiced. I also utilized a semantic
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differential system to evaluate the respondents' attitude toward the spiritual disciplines they
practiced.
The Likert scale is a common item format used for questionnaires. Robert F. Devellis
writes that "when a Likert scale is used, the item is presented as a declarative sentence,
followed by response options that indicate varying degrees of agreement with or endorsement
ofthe statement" (68). Walizer and Wienir insist that the Likert scale is "perhaps the most
widely used scaling procedure" (38).
Gerald Adams and Jay Schvaneveldt describe the semantic differential scale as an
instrument "to measure respondents' attitude toward some phenomena by having them check
a point along a continuum between two words or concepts" (164). They also suggest that the
semantic differential is beneficial when one is seeking to measure attitudes in religiosity and
is easily "administered and understood" (164). Wiersma also views the semantic differential
as a valuable instrument, but cautions that one must be "consistenf when scoring results
(321). The normal procedure of scoring is to give a greater value to positive attitudes or
concepts (Wiersma 321).
While Wiersma describes the potential for error when using a questionnaire for
information gathering and analysis, he acknowledges its benefits and wide use for data
collection (178-194). Gerald Adams and Jay Schvaneveldt report that "about 9 out of every
10 articles published in two major sociological journals. The American SociologicalReview
and the American Journal ofSociology, use either questionnaires or some type of interview
as the main device in collecting data" (200). Adams and Schvaneveldt conclude their
discussion with this statement: "This vast usage testifies to the utility of questionnaires, their
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flexibility, and the degree to which scientists believe them to be the best method for data
collection" (200).
Summary ofLiterary Precedents
The review ofliterature suggests that God has graced each ofuswith unique creation gifl:s
and personalities. Our uniqueness influences howwe view theworld, gather information about
the world, make decisions upon that data, and set priorities for the way we live. The
uniqueness of our personality makes us susceptible to particular inherent weaknesses on the
one hand, and marvelously equipped for spiritual service on the other hand. Persons should
endeavor to discover and embrace those spiritual disciplines that will help them to be sensitive
to the Holy Spirit's work in their lives and produce spiritual growth. The ultimate aim of
spiritual formation is to produce Christlikeness in our personality and deportment.
The review of literature also substantiates that holistic spirituality requires us to actualize
the life ofChrist in ourworld by serving others. Service to others can be demanding, however,
it provides us an opportunity to bless others and to receive blessings from others. We also
need others to hold us accountable to God. Without others, our spiritual walk will become
privatized and lose its dynamic dimensions. Left to ourselves we will stagnate and fail to
move forward in spiritual advancement. We need others and others need us as spiritual friends
and guides. Spiritual formation is a cooperative process ofmutual sharing, counseling and
inspiring one another in spiritual progress and activity.
An academic setting provides an opportunity for various kinds of leaming. Just as
students can learn science, math, and biblical theology, they can learn how to discover those
spiritual disciplines that will enrich and nourish their walk with God. The teaching methods
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used for instructing persons in the spiritual disciplines must be adaptable to students'
individualized learning styles. Since a high degree of ministerial students are adult learners,
they are primarily self-directed learners who are internallymotivated. The teaching techniques
utilized must be practical, developmental, and motivational. The instructor's primary activity
is to serve as facilitator of the learning process.
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CHAPTERS
Design of the Study
The Problem
Research by the Alban Institute and the M. J. Murdock Charitable Trust indicate
that churches and other Christian organizations do not perceive theological training
institutions as providing adequate personal spiritual development instruction for their
students (Freeman, Oswald, Murdock). One approach in resolving this problem is to
integrate spiritual formation into a school's curriculum structure. The problem addressed
by this study is: Can a university provide personal spiritual development instruction for
students preparing for Christian service?
The Purpose of the Studv
The purpose of this study is to evaluate the changes in the spiritual well-being of
students participating in a spiritual formation curriculum at Oakland City University.
Research and Operational Questions
The following research and operational questions guided this research:
Research Question 1
Do the combined scores on the Spiritual Life Inventory denote any significant
patterns of change from participation in a spiritual formation curriculum?
Operational Questions
(la) What changes occurred in students' prayer lives?
(lb) What changes occurred in students' abilities to give and receive forgiveness?
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(Ic) What changes occurred in students' attribution?
(Id) What changes occurred in students' feelings about their call/vocation?
(le) What changes occurred in students' support systems?
(If) What changes occurred in students' devotions?
Research Question 2
Do the pre- and post-Personal Questionnaires or the class journal denote any
significant patterns of change in students with reference to the spiritual disciplines?
(2a) What changes occurred in students' frequency in using the spiritual
disciplines?
(2b) What changes occurred in students' attitudes toward the spiritual disciplines?
(2c) What changes occurred in students' service to others?
(2d) Were there any life-altering circumstances that occurred in individual
students' lives immediately before or during the curriculum offerings that
influenced their spiritual pilgrimages?
Research Question 3
To what do students attribute these changes?
Operational Questions
(3a) Did the MBTI help students view themselves with a positive or a negative
self-image?
(3b) In what ways did the MBTI contribute to changes in students' devotional
exercises?
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(3c) Did the lectures and readings on the spiritual formation disciplines contribute
to the changes? If so, which spiritual discipline(s) contributed most to this
change?
(3d) Did being accountable to other persons contribute to the changes? If so,
were these positive or negative changes?
(3e) Was the individual student influenced most by being accountable to a
spiritual friend (fellow student) or to the spiritual director (instructor)?
Subjects
Fourteen students were involved in the elective curriculum offering during the
1998 Fall Semester at Oakland City University. One student was female and thirteen were
male. The average age of the participants was twenty-eight, and their ages ranged from
nineteen to fifty years of age. The Christian experience of the participants ranged from ten
months to twenty-eight years. The group averaged thirteen years ofprofessed Christian
experience. Eight participants described themselves as actively involved in a church and
six participants described themselves as moderately active in a church. Four participants
serve in pastoral positions. Two participants serve as congregational youth ministers.
One participant is a deacon. One participant is a small group leader and another directs an
interdenominational youth ministry. Five participants do not hold an office in a church or
actively serve in a formal ministry setting. The students' denominational affiliations are as
follows: General Baptist - eight students; United Methodist - two students; Southern
Baptist - two students; Assembly ofGod - one student; and Nondenominational - one
student.
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Methodology
Based on the one group, pretest-posttest, quasi-experimental design, this research
involved using a Spiritual Life Inventory and Personal Questionnaire, and maintaining a
journal of class lectures and instructor-student accountability meetings.
Instrument 1
The first research instrument used was the Spiritual Life Inventory. The Spiritual
Life Inventory, developed by Leslie Andrews, is a thirty-item questionnaire that uses the
Likert scale response system to assess six subscales. The subscales and their alpha
reliabilities are as follows: .86 Prayer, .72 Forgiveness, .70 Attribution, .70 Call/Vocation,
.90 Support, and . 55 Devotions.
Andrews uses the following descriptive definitions for the Spiritual Life Inventory
scales. Prayer - "Individual considers prayer central to his/her well-being; meets regularly
with prayer partner to share needs and/or blessings; and can rely upon prayer support from
home church." Forgiveness - "Individual is able to receive forgiveness from others;
extend forgiveness to others; forgives self; and sense God's forgiveness." Attribution -
"Looks for God's hand in unexpected events; attempts to understand angry feelings in
light ofhow God would respond; and asks what new things God might teach when
problems and/or stresses comes." Call/Vocation - "Feels deeply that God has called
him/her to a ministerial vocation and believes his/her life is sustained by call to ministry."
Support - "Meets regularly with prayer partner; counts upon home church for prayer and
support; has someone with whom to share anything, including failures and successes; has
family/friends who encourage relationship with God; and has someone who functions as
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pastor/spiritual friend to him/her." Devotion^ - "Is nourished by Scripture; senses
personal devotional experiences are life-giving; seeks times of solitude for renewing and
strengthening relationship with God; and practices devotions for more than duty"
(Spiritual Life Inventory handout).
Instrument 2
The Personal Questionnaire is researcher-developed and uses the Likert scale and
selected-response system to evaluate the frequency of a student's devotional practices and
a semantic differential to measure the attitude of the student with regards to the spiritual
disciplines he or she practices. I divided the pre-Personal Questionnaire into three
sections. Section 1 gathers demographic information from the respondent. Section 2
gathers information regarding the frequency of a student's devotional practices. Section 3
measures the student's attitude regarding the spiritual disciplines he or she practices.
I originally intended to use this instrument as a direct, semi-structured interview
instrument. At the suggestion ofmy dissertation committee, I revised the questions of the
semi-structured interview instrument and fashioned it into a questionnaire. I implemented
a limited pilot of the questionnaire in August, 1998, with six randomly chosen
undergraduates. I asked these students to answer the questions and comment on whether
or not the instrument was user friendly and understandable. I did not receive any negative
nor constructive suggestions from these pilot students. Then I chose two members ofmy
Congregational Reflection Group who serve as professors in the Chapman School of
Religious Studies to render a critique on the questionnaire. At their suggestion I
eliminated one section of the original questionnaire. The section I removed evaluated
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whether or not a student sensed God's presence in his or her life. These two persons
noted that this material appeared to duplicate the Attribution Scale of the Spiritual Life
Inventory.
The first step in developing this questionnaire was to select what demographic
information I needed to describe the subjects. General information pertaining to age,
gender, years ofChristian experience, involvement and ofifice(s) held in a church, and
denominational background provided sufficient data for reporting the subjects.
The second step was gaining information regarding the frequency of subjects'
devotional practices. Being aware that participants in the spiritual formation curriculum
would have diverse experiential and denominational backgrounds, I knew that including
every spiritual discipline a person could use for spiritual maturation in the questionnaire
was impossible. This meant that the questionnaire had to be limited and focus on those
spiritual disciplines most denominations and Christians hold in common. The result was
that the questionnaire was limited to the following devotional practices: Bible reading,
meditation, intercessory prayer, solitude, confession, journaling, and service. One
question in this section included obedience to God. Since I wanted information
concerning participants' devotional aid usage, I included two questions regarding this
subject. These two questions were not used in the quantitative analysis of the project.
I employed the selected-response format using a Likert scale system in designing
this material. I designed these questions to rank how much time a respondent participated
in given spiritual discipline. Answers to these questions were placed in a descending order
and received a numerical value. Seven answers could receive a numerical value of 1 to 6.
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Three answers could receive a numerical value of 1 to 4. Answers to one question used
for calculation could receive a yes or no response. A no response received a numerical
value zero and a yes response received a numerical value of one. The maximum score
possible was fifty-five.
The third section of the questionnaire evaluates a respondent's attitude with
respect to spiritual disciplines, personal relationship with God, and devotional life. I used
a semantic differential system to formulate the topics listed above as the primary concepts
in descriptive statements. I listed the same ten bipolar adjective scales for each descriptive
statement. The adjective pairs were chosen to express negative and positive perceptions
or attitudes of each concept represented. The order of the concept statements included a
systematic rotation in the direction of positive and negative responses. Negative
responses received numerical values ranging from minus one to minus two. I assigned a
neutral response the numerical value of zero. Positive responses received numerical
values ranging from plus one to plus two. Respondents could score as high as plus
twenty or as low as minus twenty on each question. With a total of six questions,
respondents' scores could range from -120 to +120.
At the first class session, I distributed the Personal Questionnaire to students. I
requested them to answer each question as accurately as possible. It took students
approximately twenty minutes to complete the Personal Questionnaire.
During the October meeting ofmy Congregational Reflection Group, they
suggested that I use the same questionnaire as a post-test instrument. I informed the CRG
that I also needed information concerning the benefits and weaknesses of the spiritual
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formation curriculum from students. At the CRG's recommendation, sections two and
three were left in the post-questionnaire and used for quantitative analysis. I omitted the
demographic section and replaced it with questions regarding spiritual formation
curriculums' influence on the respondents' spiritual life. Also, included in the post-
questionnaire were open-ended questions regarding the benefits and weaknesses of the
curriculum structure. Students filled out the post-Personal Questionnaire during the last
class session before finals. To promote confidentiality, students gave the pre-Personal
Questionnaire and the post-Personal Questionnaire a code number that corresponded with
the one used for their Spiritual Life Inventory.
Instrument 3
The final instrument I used for this ministry project was a journal of class lectures
and instructor-student accountability sessions which I maintained. I utilized this
information to provide qualitative information regarding class lectures and discussions and
personal issues influencing students' spiritual pilgrimages. Presently I have the journal
secretly preserved and will destroy it at the conclusion of this ministry project.
Summarv of Instruments
The combination ofmultiple research instruments helps to increase the validity of
this ministry project and serves as a check and balance system to guard against the
potential weaknesses of the quasi-experimental research method. First, the pre-
questionnaire and post-questionnaire provide data for assessing what spiritual disciplines
the respondents use and the respondents' attitudes toward the spiritual disciplines they
practiced. This instrument was also helpfiil in providing data for demographic
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information. Using the Spiritual Life Inventory as an instrument in the assessment process
enhances the soundness of this ministry project. Andrews tested this instrument and
validated its reliability as an assessment tool. Finally, the keeping of a journal provided a
method to give an accurate reliable descriptive analysis of the research finds.
Delimitation
The data collected for this ministry project are limited to students who participated
in a spiritual formation curriculum offering in the 1998 Fall Semester at Oakland City
University, Oakland City, Indiana.
Collection ofData
The quantitative data for this ministry project were collected at the first class
session and last class session before finals at Oakland City University. The Personal
Questionnaire and the Spiritual Life Inventory were given to all participants during these
two class sessions and collected when completed. A journal of all class lectures and
instructor-student accountability sessions was an ongoing process and its use was limited
to qualitative reporting.
Variables
The independent variable for this study is participation in the spiritual formation
curriculum at Oakland City University. Dependent variables include devotional practices,
attitudes, and services.
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CHAPTER 4
Findings of the Study
Overview
This study documents and evaluates the changes in the spiritual lives of students
participating in a spiritual formation curriculum developed for Oakland City University
and used in a classroom during the Fall 1998 semester. The findings resulted from data
collected from pre-testing and post-testing the Spiritual Life Inventory, data collected
fi-om pre-testing and post-testing the Personal Questionnaire, and a daily journal of class
lectures and instructor-student accountability sessions. Each student gave a personal
identification number for his or her responses. These individualized numbers were used
for analyzing data collected for this ministry project. All data were analyzed using the
SPSS 8.0.
Changes In Spiritual Life
The Spiritual Life Inventory was used to gather data for the first Research
Question(RQ): Do the combined scores on the Spiritual Life Inventory denote any
significant patterns of change from participation in a spiritual formation curriculum? The
following statistical inquiry and findings were utilized in the analysis ofRQ #1.
Items 2, 4, 6, 12, 14, 15, and 23 of the Spiritual Life Inventory were used to
compute the Prayer subscale. Gain scores in the subjects' (N=14) Prayer subscale were
analyzed by comparison of pre-course administration and post-course administration mean
scores. The pre-course administration raw scores (mean=23.50) and post-course
administration raw scores (mean=22.14) resulted in a calculated mean gain score of -1.36
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(sd=18.90). The range ofgain scores spanned from a -34.78 to a +25.0. Seven students'
(50%) scores demonstrated negative gains. Two students' (14%) scores showed no
fluctuation. Five students' (36%) scores demonstrated positive gains. Data show that
both positive and negative changes occurred in the prayer gain scores of 86 percent ofthe
students who participated in the spiritual formation curriculum.
Items 5, 9, 22 of the Spiritual Life Inventory were used to compute the
Forgiveness subscale. Gain scores in the subjects' (N=14) Forgiveness subscale were
analyzed by comparing pre-course administration and post-course administration mean
scores. The pre-course administration raw scores (mean=10.7) and post-course
administration raw scores (mean=10.4) resulted in a calculated mean gain score of -3. 1
(sd.=12.84). The range ofgain scores spanned from a -27.27 to a +27.27. Six students'
(43%) scores demonstrated negative gains. Six students' (43%) scores had no fluctuation.
Two students' (14%) scores demonstrated positive gains. Data show that both positive
and negative changes occurred in the Forgiveness gain scores of 57 percent of the students
who participated in the spiritual formation curriculum.
Items 8, 20, 24, and 29 of the Spiritual Life Inventory were used to compute the
Attribution subscale. Gain scores in the subjects' (N=14) Attribution subscale were
analyzed by comparison ofpre-course administration and post-course administration mean
scores. The pre-course administration raw scores (mean=14. 14) and post-course
admimstration raw scores (mean=14.93) resulted in a calculated mean gain score of+8.33
(sd=28.47). The range ofgain scores spanned from -20.0 to +90.0. Six students'
(42.9%) scores demonstrated negative gains. One student's (7.1%) score did not
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fluctuate. Seven students' (50%) scores demonstrated positive gains. Data show both
negative and positive changes occurred in the Attribution gain scores of 92.9 percent of
the students who participated in the spiritual formation curriculum.
Items 10 and 28 of the Spiritual Life Inventory were used to compute the
Call/Vocation subscale. Gain scores in the subjects' (N=14) Call/Vocation subscale were
analyzed by comparison of pre-course administration and post-course administration mean
scores. The pre-course administration raw scores (mean=7.6) and post-course
administration raw scores (mean=8.2) resulted in a calculated mean gain score of+32.20
(sd.=107.59). The range ofgain scores spanned from a -20.00 to a +400.00. Five
students' (35.7%) scores demonstrated negative gains. Four students' (28.6%) scores
demonstrated no fluctuation. Five students' (35.7%) scores demonstrated positive gains.
Data show both negative and positive changes occurred in the Call/Vocation gain scores
of 71.4 percent of the students who participated in the spiritual formation curriculum.
Items 4, 6, 7, 12, 13, and 25 of the Spiritual Life Inventory were used to compute
the Support subscale. Gain scores in the subjects' (N=14) Support subscale were
analyzed by comparing pre-course administration and post-course administration mean
scores. The pre-course administration raw scores (mean=21. 14) and post-course
administration raw scores (mean=20.64) resulted in a calculated mean gain score of
-.4569 (sd.=21.62). The range ofgain scores spanned from a -35.00 to a +30.77. Seven
students' (50%) scores demonstrated negative gains. Seven students' (50%)) scores
demonstrated positive gains. Data show both negative and positive changes occurred in
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the Support gain scores of 100 percent of the students who participated in the spiritual
formation curriculum.
Items 1, 3, 1 1, 19, and 21 of the Spiritual Life Inventory were used to compute the
Devotions subscale. Gain scores in the subjects' (N=14) Devotions subscale were
analyzed by comparing pre-course administration and post-course administration mean
scores. The pre-course administration raw scores (mean=17.6) and post-course
administration raw scores (mean=18.2) resulted in a calculated mean gain score of
+ 4.1737 (sd.=l 1.08). The range ofgain scores spanned from a -13.64 to a +22.22. Four
students' (28.6%) scores demonstrated negative gains. Three students' (21.4%) scores
did not fluctuate. Seven students' (50%) scores demonstrated positive gains. Data show
both negative and positive changes occurred in the Devotions gain scores of 78.6% of the
students who participated in the spiritual formation curriculum.
RQ 1 sought the answer to the following question: Do the combined scores on the
Spiritual Life Inventory denote any significant patterns of change from participation in a
spiritual formation curriculum? The answer to RQ 1 is that both positive and negative
changes occurred with students who participated in the Spiritual Formation curriculum.
Operational Question (OQ) (la) sought to answer the following question: What
changes occurred in students' prayer lives? The answer to OQ (la) is that seven students
had negative change, two students showed no change, and five students showed positive
change. The participants had a collective mean gain score change of -3.8.
Operational Question (lb) sought to answer the following question: What changes
occurred in students' ability to give and receive forgiveness? The answer to OQ (lb) is
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that six students had negative change, six students showed no change, and two students
showed positive change. The participants had a collective mean gain score change of -3. 1 .
Operational Question (Ic) sought to answer the following question: What changes
occurred in students' attribution? The answer to OQ (Ic) is that six students showed
negative change, one student showed no change, and seven students showed positive
change. The participants had a collective mean gain score change of+8.3.
Operational Question (Id) sought to answer the following question: What changes
occurred in students' feeling about their call/vocation? The answer to OQ (Id) is that five
students showed negative change, four student showed no change, and five students
showed positive change. The participants had a collective mean gain score change of
+32.2.
Operational Question (le) sought to answer the following question: What changes
occurred in students' support system? The answer to OQ (le) is that seven students
showed negative change and seven students showed positive change. The participants had
a collective mean gain score change of -.46.
Operational Question (If) sought to answer the following question: What changes
occurred in students' devotions? The answer to OQ (If) is that four students showed
negative change, three students showed no change, and seven students showed positive
change. The participants had a collective mean gain score change of+4.2
A t-test for dependent means (df=13) was used to analyze the significance of the
pre-course and post-course administration results for each subscale of the Spiritual Life
Inventory. None of the six subscale t-test results was significant at the .05 level. The
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following table is a summary of /-test results on the six subscales of the Spiritual Life
Inventory.
Table 2
A Comparison of /-Scores of the Spiritual Life Inventory
llllili^^
Pre-Mean Post-mean /-Test Score
Prayer 23.50 22.14 1.104
Forgiveness 10.7 10.4 .960
Attribution 14.14 14.93 -.936
CalWocation 7.6 8.2 -.962
Support 21.14 20.64 .468
Devotions 17.6 18.2 -1.212
* Denotes Significance at the .05 level.
RQ 1 sought to answer the following question: Do the combined scores on the
Spiritual Life Inventory denote any significant patterns of change from participation in a
spiritual formation curriculum? The answer to this question is that both positive and
negative changes were evidenced from participation in a spiritual formation curriculum.
However, none of the subscale t-test results of the Spiritual Life Inventory were significant
at the .05 level.
Patterns ofChange
The pre- and post-Personal Questionnaires and class journals were used to gather
data for the second RQ: Do the pre- and post-Questionnaires or the class joumal denote
any significant patterns of change in students with reference to the spiritual disciplines?
Quantitative and qualitative data were used to answer this question. Quantitative data
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were used to answer the following Operational Questions: What changes occurred in
students' frequency in using the spiritual disciplines? What changes occurred in students'
attitude toward the spiritual disciplines? What changes occurred in students' service to
others? The qualitative data were used in answering the following Operational Question:
Were there any life-altering circumstances that occurred in individual students' lives
immediately before or during the class which influenced the students' spiritual pilgrimage?
Frequency ofDiscipline Use
Data were analyzed to clarify what changes occurred in students' frequency in
using the spiritual disciplines. Items 1-13 of the Personal Questionnaire were used to
score the Frequency scale. Gain scores in subjects' (N=14) Frequency scale were analyzed
by comparison ofpre-course administration and post-course administration mean scores.
The pre-course administration raw scores (mean=30.9) and post-course administration
raw scores (mean=35.3) resulted in a calculated mean gain score of 17.72% (sd.=24.81)
The range of gain scores spanned from a -9.68 to a +70.0. Three students' (21.4%)
scores demonstrated negative gains. Eleven students' (78.6%) scores demonstrated
positive gains. Data show both positive and negative changes occurred in Frequency gain
scores of 100 percent of the students in the use of the spiritual disciplines.
Attitudes Toward the Spiritual Disciplines
Data were analyzed to clarify what attitudinal changes occurred in students toward
the spiritual disciplines. Items 14-19 were used to score the Attitudinal scale of the
Personal Questionnaire. Gain scores in subjects' (N=14) Attitudinal scale were analyzed
by comparison ofpre-course and post-course administration mean scores. The pre-course
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administration raw scores (mean=35.79) and post-course administration raw scores
(mean=64.71) resulted in a calculated mean gain score of 130.65% (sd.=197.92) The
range ofgain scores spanned from a -160.87 to a +531.25. Three students' (21.4%)
scores demonstrated negative gains. Eleven students' (78.6%) scores demonstrated
positive gains. Data show both positive and negative Attitudinal changes occurred in the
gain scores of 100 percent of the students.
Service to Others
Data were analyzed to clarify what changes occurred in students' service to others.
Item 5 of the Personal Questionnaire was used to score the changes that occurred in
students' service to others. Gain scores in subjects' (N=14) Service scale were analyzed
by comparing pre-course administration and post-course administration mean scores. The
pre-course administration raw scores (mean=2.509) and post-course administration raw
scores (mean=3. 14) resulted in a calculated mean gain score of30.95% (sd.=46. 16) The
range of gain scores spanned from a .00 to a +100.0. Nine students' (64.3%) scores
demonstrated no change in their gains scores. Five students' (35.7%) scores
demonstrated positive gains.
A t-test for dependent means (df=13) was used to analyze the significance of the
pre-course and post-course administration results for each subscale of the Personal
Questionnaire. All of the three subscale t-test results were significant at the .05 level. The
following table is a summary ofMest results on the Personal Questionnaire.
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Table 3
A Comparison of /-Scores of tlie Personal Questionnaire
Pre-mean Post-mean /-Test Score
Frequency 30.9 35.3 -2.851*
Attitude 35.79 64.71 -2.658*
Service 2.509 3.14 -2.590*
* Denotes Significance at the .05 level.
Life-Altering Circumstances
The pre- and post-Personal Questionnaires and the class journal were used to
evaluate life-altering circumstances that occurred in students' lives immediately before or
during the curriculum offering that influenced the student's spiritual pilgrimage. Students
did not relate any significant life-altering change as happening immediately before the
commencement of the curriculum offering.
Qualitative data from open-ended items and comment sections of the post-Personal
Questionnaire and class journal show that students did experience life-altering
circumstances during the curriculum offering that influenced their spiritual pilgrimages.
Student 4669D experienced a reconciliation with two daughters after fifteen years of
alienation. This student's mean score in Frequency had a positive gain score change of
24.24, a positive gain change of 59. 15 in his Attitudinal score, and a positive gain score
change of 100.00 in Service to others.
Student 4169M experienced a divorce three years before the curriculum offering.
Guilt and theological background made him feel unworthy to fulfill his call/vocation in
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ministry service. During the curriculum offering he remarried and was directed to a
United Methodist district superintendent for assistance in fulfilling his ministry calling.
This student's mean scores also demonstrated positive gain score changes. The pre- and
post-Personal Questionnaires revealed a Frequency gain score change of 16.00, an
Attitudinal gain score change of 53 1.25, and a Service gain score change of 100.00.
Students who experienced problems in their spiritual pilgrimages during the
curriculum offering also showed similar gain score changes. Student 4938M experienced
a personal conflict with another person during the curriculum offering that remained
unresolved. This student also encountered difficulty in maintaining a spiritual journal and
preserving his devotional quiet time. This student's mean scores revealed a decreased gain
score changes. The pre- and post-Questionnaires revealed a Frequency gain score change
of -3.57, an Attitudinal gain score change of -34.43, and a Service gain score change of 0.
Student 4802F also experienced difficulties during the curriculum offering. He too
experienced personal problems that remained unresolved. Due to financial pressures, this
student decided to enter military service at the end of the semester. This student showed a
negative gain score changes in Frequency (-9.68) and Attitudinal (-160.87), but an
increased gain score change in Service to others (+100.00).
RQ 2 sought to answer the following question: Do the pre and post Personal
Questionnaires or the class journal denote any significant patterns of change in students
with reference to the spiritual disciplines? The answer to this question is yes. Quantitative
and qualitative data show both positive and negative changes occurring with reference to
the students' use of the spiritual disciplines.
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Operational Question (2a) sought to answer the following question: What changes
occurred in students' frequency in using the spiritual disciplines? Three students' (21.4%)
mean scores demonstrated negative changes. Eleven students' (78.6%) scores
demonstrated positive changes.
Operational Question (2b) sought to answer the following question: What changes
occurred in students' attitude toward the spiritual disciplines? Data shows both negative
(21.4%)) and positive (78.6%) attitudinal changes occurred in the gain scores of 100
percent of the students.
Operational Question (2c) sought to answer the following question: What changes
occurred in students' service to others? Data show that nine students (64.3%)
demonstrated no change in their service to others. Five students (35.7%) experienced
positive change toward serving others.
Operational Question (2d) sought to answer the following question: Were there
any life-altering circumstances that occurred in individual student's lives immediately
before or during the curriculum offering that influenced his or her spiritual pilgrimage?
Qualitative data from the post Personal Questionnaire and class joumal reveal that no
students experienced a life-altering influence before the curriculum offering. Qualitative
data from the post Personal Questionnaire and class journal reveal that several students
did experience life-altering circumstances during the spiritual formation curriculum. The
life-altering circumstances had both positive and negative influences upon these persons'
spiritual pilgrimages.
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Attribution ofChanges
The post-Personal Questionnaire and class journal were used to gather data for the
third RQ: To what do students' attribute these changes? The Operational Questions were
as follows: Operational Question (3a): Did the MBTI help students view themselves with
a positive or a negative self-image? Operational Questions (3b): In what ways did the
MBTI contribute to changes in students' devotional exercises? Operational Question
(3c): Did the lectures and readings on the spiritual formation disciplines contribute to
these changes? If so, which spiritual discipline(s) contributed most to this change?
Operational Question (3d): Did being accountable to other persons contribute to these
changes? If so, were these positive or negative changes? Operational Question (3e): Was
the individual student influenced more by being accountable to a spiritual friend (fellow
student) or the spiritual director (instructor)?
The quantitative and qualitative data of the ministry project confirm that changes in
student's devotional practices were evidenced. Students expressed that all elements of the
curriculum offering benefitted their spiritual development. Class lectures, required
readings, journaling, devotional exercises, personal accountability, and theMBTI all
emerged as change agents. However, the post-Personal Questionnaire's open-ended
responses made the testing instrument too weak to make conclusive quantitative
evaluations regarding Operational Questions 3a, 3b, 3c, and 3d. The one area of
consistency was in the students' responses that theMBTI caused them to view personal
relationships with other people differently (78%).
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Operational Question 3 (e) sought to answer the following question: Was the
individual student influenced more by being accountable to a spiritual friend (fellow
student) or to the spiritual director (instructor)? Eight students (57%) found accountability
to the spiritual director most helpfiil, one student (7%) found accountability to a spiritual
friend most helpfiil, four students (29%) found accountability to both a spiritual friend and
spiritual director helpfial, and one student (7%) gave no response.
Summarv ofFindings
Quantitative and qualitative resuhs from data collected from pre-testing and post-
testing the Spiritual Life Inventory, data collected from pre-testing and post-testing the
Personal Questionnaire, and a daily journal of class lectures and instructor-student
accountability sessions were presented. The conclusion was that both positive and
negative changes occurred in 100 percent of the students' participating in the spiritual
formation curriculum offering developed for Oakland City University and used in a
classroom setting during the Fall 1998 semester. The summary, conclusions, and
recommendations for fiiture research that have resulted from these findings are presented
in the following chapter.
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CHAPTER 5
Summary and Conclusions
Overview
This study evaluated and documented the changes in the personal spiritual lives of
students participating in a spiritual formation curriculum developed for Oakland City
University and offered in the 1998 Fall semester. I used the Spiritual Life Inventory to
measure changes in prayer, forgiveness, attribution, call/vocation, support, and devotions.
A researcher-developed Personal Questionnaire measured changes in students' frequency
in using the spiritual disciplines and attitudes toward the spiritual disciplines. A class
journal and the Personal Questionnaires provided the qualitative data for analysis.
Evaluation ofData
The quantitative and qualitative data show that students at Oakland City University
benefitted from a spiritual formation curriculum offering. Although three of the six
subscales of Spiritual Life Inventory resulted in negative mean scores, one should
anticipate this happening for two reasons. First, some students entered the curriculum
experience with a sense of pride in their spiritual progression. As one student stated on
his post-Personal Questionnaire, "I realized my walk [with God] was not as strong as I
thought it was to begin with [sic]." Second, spiritual formation disciplines and practices
require an individual to pursue intense personal introspection and reflection. In facing
spiritual issues, a person often struggles with feeling of remorse and guilt. As the feeling
ofguilt increases, as confirmed by the Fitzgerald study, a person's sense of spiritual well-
being decreases (182-183).
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When asked what he found most helpful from the spiritual formation curriculum
offering, one student stated on his post-Personal Questionnaire, "The magnifying glass
used on my soul." The magnifying glass of the Holy Spirit is not an easy experience to
encounter nor is the upward path the Holy Spirit calls us to travel an easy avenue on
which to journey. Jesus sums up the situation in Matthew 7:13, "Enter through the
narrow gate. For wide is the gate and broad is the road that leads to destruction, and
many enter through it. But small is the gate and narrow the road that leads to life, and
only a few find it."
The data primarily demonstrates that the spiritual formation curriculum has a
positive influence on students. For example, data reveals that students used the spiritual
disciplines more frequently because of the spiritual formation curriculum offering
(mean=+17.72). This response was expected since using and experimenting with the
various spiritual disciplines was a requirement established in the curriculum offering.
However, data also display that several students plan to continue using specific spiritual
disciplines that were not a part of their spiritual pilgrimage before the commencement of
the course offering. This factor is evidenced in the practice of keeping a spiritual joumal.
At the start of the curriculum offering only one student maintained a spiritual journal. The
post- Personal Questionnaire revealed that ten students (71.4%) said they would continue
using a journal as a spiritual discipline. Increased frequencies were also evidenced in
students' plans to become more involved in service to others (57%).
The most surprising data found were in students' changes of attitude toward the
spiritual disciplines. The spiritual disciplines took on a new meaning for those involved in
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the spiritual formation curriculum. Spiritual discipline at the start of the course seemed to
carry a negative connotation. Disciplines were those things people were forced to do
against their will. At the conclusion of the curriculum offering, students viewed spiritual
disciplines in a positive light. Spiritual disciplines became avenues through which they
become willing participants in the creative and shaping processes of the Triune God. The
resuh was that the disciplines became more enjoyable and students viewed them as having
greater significance and meaning for their spiritual pilgrimages.
I believe the primary reason for this attitudinal shift is that students saw their
relationship to the disciplines mature and grow. Eleven of the students (79%) said that
they read their Bible differently because of the spiritual formation curriculum offering.
Eleven students (79%) also declared that participation in the curriculum offering caused
them to view their relationship with God differently. Twelve students (86%) stated
positive changes in their prayer life had occurred because of the curriculum offering.
Eleven students (79%) felt that participation in the curriculum made them view their
relationship with other people differently. Finally, thirteen students (93%) reported that
the spiritual formation curriculum strengthened their relationship with Jesus Christ. Data
shows that all of these students were involved in these activities to some degree before the
curriculum offering. Therefore the attitudinal shift did not result primarily from an
increase in spiritual discipline usage, but in the perception that students held of the
significance and fiinction of the spiritual disciplines.
I was also encouraged by two other measurable changes. First, students became
more aware and sensitive of their vocational call into a ministry. The calculated mean gain
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score for participants' Call/Vocation had a positive change of+32.2. Second, the mean
score between the pre- and post Spiritual Life Inventory Service scale show that students
had a calculated mean score gain of 30.95%. The Personal Questionnaire shows that
eleven students (79%) reported that the spiritual formation curriculum caused them to
view their relationship with other people differently. This data strongly suggests that the
spiritual formation curriculum had a positive bearing on the sense of students' calling into
vocational service and elevated their awareness of service to others.
The primary negative surprise of the study was the Support subscale of the
Spiritual Life Inventory. Responses were evenly divided with seven students (50%)
showing a negative change and seven students (50%) showing a positive gain. However,
the participants had a collective mean gain score change of -.46. The journal used for the
accountability sessions revealed that only one student (7%) had an accountability partner
before the commencement of the curriculum offering. Since accountability to a spiritual
friend and a spiritual director was incorporated into the curriculum offering, one might
find this data paradoxical. However, I believe that the reason for this is that students did
not have enough time to build mutual trust between one another. Persons find it difficuh
to share their innermost thoughts, weaknesses, and dreams with others who may or may
not be worthy of such personal information. A longer period of time is required to build
this type of trusting relationship.
Evaluation of the Curriculum Offering
The post-Personal Questionnaire found students benefitting from the structure of
the spiritual formation curriculum offering. Lectures, readings, devotional experiences.
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personal accountability, and the MBTI were all helpfiil. All of the participants (100%)
expressed that they would recommend the curriculum offering to other students. Two
participants (14%) suggested on an open-ended question of the post-Personal
Questionnaire that the curriculum offering should be a required course for Religious
Studies majors. The verbal criticism most often received was the required reading of
Wendy Miller's text. Learning to Listen: A Guide for Spiritual Friends. Some students
expressed their belief that better devotional texts are available. Others dismissed the text
because a woman wrote it. Two texts were especially appreciated by the participants;
Reginald Johnson's book. Your Personalitv and the Spiritual Life and Richard Foster's
text. Celebration ofDiscipline: The Path to Spiritual Grovyth
Implications of the Research
The major implication of this research is that students can benefit from
participation in a spiritual formation curriculum offering. A major challenge of Christian
institutions involved in higher education is to provide adequate personal spiritual
developmental instruction for their students. Oakland City University should consider
incorporating a spiritual formation curriculum into its educational structure and make it a
required offering of all students preparing for ministry service. The experience of the
curriculum offering made me much more aware of the personal struggles students
experience. Pornography, dysfiinctional family relationships, congregational divisions,
legalistic co-laborers, unconventional theological teachings, and apathy only cover the
surface issues. Oakland City University needs to combat these problems on a personal
level by placing in the hands of their students the spiritual tools necessary for overcoming
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temptation and doubt. Moreover, students want a practical curriculum that helps them to
mature spiritually. Students want curricula on such topics as the devotional life, prayer,
formational reading, and solitude. Furthermore, respected spiritual guides are lacking in
the lives ofmany students. Several students struggle because of failure to have someone
who will keep before them the constant tension between the pull ofworldliness and the
call to holiness. These students are searching for trusted persons who will love them
unconditionally in their failures and their successes.
Limitations
The data collected for this ministry project and its findings are limited to students
who participated in a spiritual formation curriculum in the 1998 Fall semester at Oakland
City University, Oakland City, Indiana. The small number ofparticipants and the short
time duration for this study makes it impossible to give broader generalization. However,
the positive findings do suggest that a longitudinal and/or protracted study on the project
is feasible in other settings.
Recommendations for Oakland City University
1 . Oakland City University should study and evaluate the need to incorporate a
spiritual formation curriculum into its educational programs that seeks to prepare
students for ministry service. This recommendation is consistent with the findings
discovered through the Personal Questionnaire. Ninety-three percent of the
students' participating in the program affirmed that the spiritual formation
curriculum had a positive influence on their relationship with Jesus Christ.
Eighty-six percent of the students experienced a positive change in their prayer
life and 79 percent experienced a positive change in their reading of the
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scriptures. Furthermore, 93 percent of the students reported that the spiritual
formation curriculum strengthened their personal relationship with God. All of
the participants (100%) would recommend the curriculum offering to fellow
students and two persons advocated the offering should be a requirement for all
Religious Studies majors.
2. Oakland City University should study and evaluate the feasibility of integrating
spiritual formation principles into the overall structure of its Religious Studies
class offerings. The journal entries for this project establish that students
participating in the curriculum offering were challenged with numerous spiritual
battles. Pornography, dysfunctional family relationships, congregational
divisions, liberal theological constructs received through academic courses, and
apathy only cover the surface issues. Inward struggles about personal identity,
vocational service, and spiritual calling lay in the deeper caverns of their spiritual
journey.
These types of issues are ongoing and students need direction from
different spheres of their academic studies. Theological studies, church history.
Old and New Testament studies and biblical interpretation courses all offer
natural avenues for the holistic development of students. Such subjects must do
more than challenge students' minds and provide philosophical constructs for
their reasoning powers. In a religious setting where students are being trained
for ministry service, academia must also seek to enrich the heart and spirit. The
integration of spiritual formation principles into the overall structure of the
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Religious Studies class offerings provides a natural avenue for the holistic
spiritual development of students. The major question that one must answer is
as follows: Is the mission ofOakland City University to send forth spiritually
equipped servants for the Kingdom ofGod? If the answer to this question is
affirmative, then the answer demands that the university seek to structure its
academic programs in a way that facilitates both practical knowledge and
personal spiritual maturation. One should not view such a summons as a threat,
but as an open door ofopportunity to transform the lives of students and assist
them in incarnating the life ofChrist in our world.
3. Oakland City University should study and evaluate the feasibility of
incorporating spiritual accountability programs that include spiritual
guides/mentors and spiritual friends into its collegiate design. The Personal
Questionnaire revealed that life-altering circumstances had a tremendous
influence on the lives of students participating in this study and that these
students did not have trusted guides/mentors and spiritual friends as a part of
their support system. The result is that while struggling through major life-
ahering circumstances students had no one to whom they could turn for
assistance and spiritual guidance. Class journal entries reveal that students were
cautious in sharing such information with instructors who seem distant to their
spiritual struggles and needs. Citing the lack of sensitivity and Christian
compassion by some university personnel was frequently offered as reasons for
not seeking such persons out as spiritual guides.
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The problem of guides/mentors and spiritual friend is multidimensional
and raises several issues. The problem may result from instructors and other
university personnel not receiving training as spiritual mentors. I will discuss
means for accomplishing this goal within the framework of the following
recommendation. The problem may also stem from students' failure to realize
that university personnel are occupied with several responsibilities and only
appear as uncaring and impersonal. Finally, the students may be correct in their
evaluations and in reality do not have persons whom they can trust.
Whatever the justifiable or unjustifiable reasons for the situation, a
constructive plan should be established to eradicate the problem. The present
structure at Oakland City University appears to foster spiritual isolation and
prohibits the liberating transformation ofGod's grace through corporate
spirituality. Such a system is destined for failure in its attempt to provide
spiritual maturation for students. Mulholland warns, "Ifwe don't have a
corporate spirituality of accountability to one another for our pilgrimage toward
wholeness in the image ofChrist, we are going to be subverted by the values and
the perspectives of the fallen order around us" (Invitation 166). To assist
students from being spiritually undermined, Oakland City University must aspire
to include spiritual accountability strategies in its collegiate design.
4. Oakland City University should study and evaluate the feasibility of creating a
spiritual formation program for its faculty and staff. This is a radical summons
that challenges the leadership and staffof the university to make Jesus Christ the
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authentic center and integrating power of their lives. To accomplish this
challenge, Oakland City University should develop a process that promotes
Christian growth among all the collegiate members in at least the following ways:
(1) by cuhivating the disciplines of prayer, worship, and scripture reading; (2) by
fostering spiritual mentoring; (3) by modeling a community of love, justice,
reconciliation, support, and authenticity; (4) by encouraging an informed and
thoughtfiil faith; (5) by advancing faith through service to others; and (6) by
supporting chapel services and other programs that support the spiritual
nurturing of students, faculty, and staff
One means of accomplishing this challenge is through offering an annual
spiritual formation seminar for all college related personnel. The design of the
seminar should include the following: (1) a history ofOakland City University
and how the history affects us today; (2) introducing personnel to the distinctives
of General Baptist/evangelical understanding of the Christian faith; (3) equip
staffwith an understanding of student development, learning styles, and spiritual
needs; and (4) challenge and explore ways in which faith can be brought to bear
in the workplace and classroom.
Such a program, if instituted, will require validation. Such validation can
be established in the following way. First, this spiritual formation seminar should
be adapted for use with the Board ofTrustees and the President's Cabinet. The
goal would be to orient trustees and cabinet members to the mission of the
university and develop their understanding in how they can assist the university
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in fulfilling its spiritual mission. Second, this spiritual formation seminar should
be adapted for use with the faculty and support staff. A faculty and support staff
retreat should be offered, as mentioned above, where these materials are shared.
This retreat should be followed by meetings held once a quarter to continue
discussing spiritual formation and its implications for Oakland City University.
Third, the hiring of new staff should be contingent upon their willingness to
participate as members of the faith community through spiritual formation
modeling. Finally, all new faculty and staff should be required to attend a
spiritual formation seminar as a part of their orientation process.
Recommendations for Further Studv
Study the relationship between student retention and spiritual formation in
schools of higher education.
Study the relationship between the spiritual well-being of students enrolled in
schools of higher learning that have integrated a spiritual formation curriculum
into their educational programs with students attending institutions that do not
offer a spiritual formation curriculum.
Study the relationship between the spiritual well-being of persons involved in
ministerial service who attended schools ofhigher learning that integrated a
spiritual formation curriculum into their educational programs with persons who
attended institutions that did not offer a spiritual formation curriculum.
Replicate this study in non-collegiate environments, such as church
congregations and ministerial groups.
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Theological Reflections
The breadth and depth of the theological questions raised by this study are
indicated by the recommendations for Oakland City University and for further study.
Academic theological education has historically been centered on the transference of
information, while the Church and theological students are now asking for an educational
system that strengthens and equips leaders spiritually. This challenge will require
educational institutions to evaluate their teaching methodologies and a willingness to make
educational paradigm shifts. Pragmatically, it will require educators to make theological
education formational as well as informational centered.
Spiritual formation has always been at the center of the Judeo-Christian
educational practices. The scriptures show that God has historically sought forms of
education that would bring persons into a proper relationship with him, assist persons in
hearing his voice, and provide an awareness of his directive will. In the earliest section of
the Bible, the Law, there is a steady repetition of the command ofGod that Israel teach
the law. The law was considered to be God's voice to humankind. One passage,
Deuteronomy 6:4-9, called the "Shema," has embedded itself in Jewish teachings.
Hear, O Israel: The Lord our God is one Lord; and you shall love the Lord
your God with all your heart, and with all your soul, and with all your
might. And these words which I command you this day shall be upon your
heart; and you shall teach them diligently to your children, and shall talk of
them when you sit in your house, and when you walk by the way, and when
you lie down, and when you rise. And you shall bind them as a sign upon
your hand, and they shall be as frontlets between your eyes. And you shall
write them on the doorposts ofyour house and on your gates.
The Law and history were the main subject matter ofHebriac education. While
the Hebrews provided transference of information regarding their salvation history
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through repetition, the goal of this information was to develop a covenant people who
would live in a love relationship with God. God's desire was to have a people who knew
his voice, who lived in harmony with him thrpugh a disciplined lifestyle, and who were
willing to allow him to bless others through them. Therefore, the aim ofHebraic
education was not to share information just for the sake of recalling history, but to
transmit spiritual formation through the recalling ofGod's action in history. God's design
was to create a peculiar people for himself He was yearning to enter into a love
relationship with his people. His intention was to have a people who loved him and lived
out their faith relationship with him in the context of their social world.
This same theme is echoed in Jesus' own teaching. When a scribe asked him
which is the greatest commandment in the Law, Jesus replied, "Love the Lord your God
with all your heart and with all your soul and with all your mind. This is the first and
greatest commandment. And the second is like it: Love your neighbor as yourself All the
Law and Prophets hang on these two commandments" (Matt. 22:37-40). Jesus reiterates
the Shema and summarizes God's goal for his people. God wants people to live in
relationship with him and share his love through service to others. Jesus' aim was to
change lives, not merely to affect the intellect or emotions. The Lord was looking for
spiritual progress and transformation in his followers.
The literary review shows that spiritual formation takes on a variety of forms.
Every person is a unique creation, and a diversity of spiritual disciplines exists to suit the
many temperaments and spiritual needs of humankind. The aim of all these disciplines is
to bring about an ever-deepening vision ofGod and communion with God. The Christian
Barber 98
pilgrimage does not come to an end but always keeps its dynamic character. God is
inexhaustible and there can be no end in our participation with him. We must continually
seek to become more proficient in the Christian life and aspire for spiritual advancement.
Spiritual formation is not an avenue for retreat or escape into an inner world, it is a means
that promotes the shaping of the image ofChrist within us. The result of this shaping is
that we become effective servants for Christ in our outer world of relationships. Only a
perverted spirituality is concerned with one's self, and true sanctification comes as a gift to
those who have been reaching out to God and their neighbors.
Modem theological education has drifted from its Judeo-Christian heritage. It has
become primarily cognitive in content. The teaching of theory, philosophy, ideas,
historical data and other conceptual constmcts absorbs liberal art colleges and seminaries.
However, more than a cognitive content is needed for persons preparing for ministry
service. The spiritual character and walk of the individual must also be transformed. Here
the subject matter is not a field of study for the gaining of information. The subject is the
student and the forming of his or her life in the image of Christ. This in reality is the
historical foundation for theological education.
Seminaries and universities have before them a great challenge. A merging of the
cognitive and formational educational paradigms must be pursued. Information and
formation can no longer be viewed as separate instmctional entities. This challenge serves
as an opportunity for Christian academia to return to its Judeo-Christian educational
heritage. Persons preparing for Christian service must receive instmction that is both
informational and formational. Higher education must set as its goal the sending forth of
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persons who are both academically and spiritually equipped to live out the life ofChrist in
their world.
APPENDIX A
Spiritual Life Inventory
A ? Asbury: Theological
11 Seminary
Maxie D. Dunnam, Prcsicknt
204 N. Lexington Avenue
Wilmore, KY 40390-1 199
(606) 858-3581
January 5, 1998
Rev. Ray Barber
940 West Colombia
Oakland City, IN 47660
Dear Ray:
I am pleased to grant permission for you to use the Spiritual Life Inventory in your
research related to your Doctor ofMinistry Program at Asbury Theological Seminary.
Please provide appropriate acknowledgement within the finished report. I would
appreciate receiving a report of the results of your study.
Cordially yours.
Leslie A. Andrews, Dean
Doctor ofMinistry Studies
1 HE WORD Our Authorilv
HOLINESS Our Call
MINISTRY Our Motive
THE WORLD Our Parish
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SPIRITUAL LIFE INVENTORY'
INSTRUCTIONS : Using the scale provided, circle the number beneath each statement
which matches your experience most closely. When you reach the bottom of thispage,
please turn it over and respond to the statements on the reverse side.
5=AiwQys 4=Usucily 3=OccQsionQny 2 =Rare !y 1 =Never
5-Digit Code: Last four digits of your Social Security number and first letter of your
mother's maiden name. | | | | | | | | | |
1. Reading the Bible nourishes my spiritual life.
5 4 3 2 1
2. I experience prayer as central to my spiritual well-being.
5 4 3 2 1
3. I believe that reading the Bible is.essentiGl to my spiritual well-being.
5 4 3 2 1
4. I meet on a regular basis with a ^vGi^fzv partner.
5 4 3 2 1
5. My iv\^r\6.s understand and forgive me when I fail.
5 4 3 2 1
6. I can count upon others to pray for me when I have a need.
5 4 3 2 1
7. I have someone who encourages my spiritual growth and nurture.
5 4 3 ^2 1
8. When things don't turn out as I expected, I look for God's hand in it.
5 4 3 2 1
9. I have difficulty forgiving myself when I fail.
5 4 3 2 1
10. I feel deeply that (9od has called me to a ministerial vocation.
5 4 3 2 1
11. Reading the Bible with my family is a source of personal strength.
5 4 3 2 1
12. I meet regularly with a small group to pray.
5 4 3 2 1
13. I have someone with whom I can s\\Qr^ anything, including my failures and smccz^s^s.
5 4 3 2 1
14. I have a fixed time to pray each day.
5 4 3 2 1
'Version 2, July 31. 1998
5=Always 4=Usuciily 3 -Occasionally 2=Rarely l=Ncvcr
15. Not having a prayer partner would be a deficit in my life.
5 4 3 2 1
16. Meeting with a small group to study the Bible enriches my spiritual development.
5 4 3 2 1
17. I experience God's direct involvement in my life.
5 4 3 2 1
18. When things in a relationship disturb me, God seems far away.
5 4 3 2 1
19. I try to have times of solitude for renewing and strengthening my relationship with God.
5 4 3 2 1
20. When I become angry, I attempt to understand my feelings in light of how God would
respond to the situation.
5 4 3 2 1
21. I read the Bible out of a sense of duty.
5 4 3 2 1
22. When I have failed in my spiritual walk, I am aware of God's forgiveness.
5 4 3 2 1
23. I share my needs and/or blessings with a prayer partner.
5 4 3 2 1
24. When problems and/or stresses come, I ask what new things God might teach me.
5 4 3 2 1
25. I have someone in my life who functions as pastor/spiritual friend to me.
5 4 3 2 1
26. I feel that I fail to please God:
5 4 3 2 1
27. I experience the Holy Spirit actively helping me in my life.
5 4 3 2 1
28. My life is sustained by a God-given call to ministry.
5 4 3 2 1
29. I experience God's surprising intervention when I least expect it.
5 4 3 2 1
30. I feel spiritually drained.
5 4 3 2 1
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SPlIlfTUAI. LIFE SCALES
items Loading
Mean
(N=90) SD
'W'i:.e;i [litnffi 6on"t. mm orit I expected, I
UuA-: for GoQii \imd in it. .93
Attnbiitiion
V/beij pi obient^ -ind/or stresses come, I ask
whnj. Dcw l!!iingv (joc. miglit l;xich me. .75 3.99 .56
Wntn I becoiiie auKry. 1 attempt to understand
rny u;c';:iir;" |i;?:hl '''^'howgod would
ici;po.n(i to the sr.:i:ati;}n..
.58
1 sriarc my rtetds iHtd/or bJessitigs with a
prayer partii.er. .93
Prayer Support
I meet on a reji'-ifar bas^sS with a prayer
partner. .84 3.73 .88
1
I meet regularly with a small group to pray. .72j Not having a prayer partner would be a deficit
in my life. .54
I feel that I fail to please God. .96
Spiritual
Vitality
When tilings in a relationship disturb me, God
seems far away. .63
3.31 .52 j
j I feel spiritually drained. .56
!
Spiritiiai Frieed
I have someone in my life that fimctions as
pastor/spiritual friend to me. .97 4.44 .59 1
I htr^o someone who encourages my spiritual
g: )Vv?th and nurture. .52
Scripture Reading the Bible nourishes my spiritual life. .99 4.84 �^1 ;
I believe that reading the Bible is essential to
my spiritual well being. .52
!
i
Devotionil Time I have a fixed time to pray each day. .99 3.81 .77
I try to liave times of solitude for renewing
and strengthening my relationship with God. .62
1
Vacation
I feel deeply that God has called me to a
^axiiisterial vocation. .98 4,30 .73
1 My life is sustained by a God�given call to
ministry. .69
APPENDIX B
Personal Questionnaire
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Personal Questionnaire (Pilot)
Section 1 :
5-Digit Code: Last four digits of your Social Security number and the first
letter of you mother's maiden name.
?????
Gender: ? Female ? Male
Your Age:
How long have you been a Christian?
How would you describe your involvement in a local church:
? Active QModerately Active ? Non-active
What office(s) do you hold in your local congregation?
How would you describe your denominational affiliation?
? General Baptist ? United Methodist ? Free Methodist
? Southern Baptist ? Non-denominational ? UCC
? Pentecostal ? Other
Section:2
Please mark the statement that matches your experience most closely.
1. I read my Bible:
? several times daily 0 4-6 times a week
? daily ? seldom
? 1 - 3 times a week ? never
2. How much time do you spend reading the Bible?
? 1-5 minutes ? 16 -20 minutes
? 6 -10 minutes ? 20 -30 minutes
? 11-15 minutes ? 1 hour or more
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3. Meditation may be defined as "thinking over a Scriptural text until and
allowing that text to master your life." Using this definition for meditation,
please respond to the following statement:
I take time to meditate on the Scriptures:
4. When I recognize my need to obey God in a specific area of my life, I
usually:
? Obey immediately and do not deliberate the Issue
? Obey after giving the matter further consideration
? Usually consult other people^s opinion before obeying
? Often have great difficulty in obeying
5. When I see a person who has a material or physical need, I usually:
? Immediately respond by trying to meet the need
? Often think that some other person should meet the need
? Sometimes respond by trying to meet the need
? Never respond to the needs of other people
6. I find a time to be alone with my thoughts about God:
? several times daily ?4-6 times a week
? daily ? seldom
? 1 - 3 times a week ? never
7. Confess may be defined as "the admission of one's sin before another."
Using this definition please respond to the following statement:
I confess my sins to God:
? several times daily ? 4 - 6 times a week
? daily ? seldom
? 1 - 3 times a week ? never
8. Using the definition of confess as given above, please respond to this
statement. I confess my sins to other persons:
? several times daily D 4-6 times a week
? daily ? seldom
? 1 - 3 times a week ? never
?
?
?
several times daily
daily
1 - 3 times a week
? 4 - 6 times a week
? seldom
? never
?
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9. I pray for others:
? several times daily ? 4 - 6 times a week
? daily ? seldom
? 1 - 3 times a week ? never
10. Do you keep a spiritual diary, reflective journal, or keep any other type
of notes regarding your spiritual thoughts? ? Yes ? No
11. If your answer to question 1 0 was yes, how often do you write?
? daily ? 4 - 6 times a week
? 1-3 times ? seldom
12. Do you read devotional aids such as the Upper Room? ? Yes ? No
1 3. If your answer to question 1 2 was yes, how often do you read devotional
aids?
? daily ? 4 - 6 times a week
? 1 - 3 times ? seldom
Section 3:
For questions 14-18, place the number that best describes your response.
1 2 3 4 5
strongly Agree Agree Undecided Disagree Disagree Strongly
14. I am aware of God's presence in my life most of the time.
15. I feel God's Spirit directing me in my daily activities.
16. When I pray, it is as if God is right beside me listening.
1 7. God communicates with me through thoughts and insights.
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Section 4:
As you look at the two adjectives at the end of each line, you will notice their
opposition to each other. These adjective are placed in pairs representing
contrasting extremes of feeling about the subject. Please mark on the word
that comes nearest to describing your present experience.
18. I would describe my practice of Bible study as being:
Mostly Slightly Neutral Mostly
Stale
Fulfilled
Meaningful
Shallow
Weak
Good
Cold
Dull
Interesting
Active
Slightly
Refreshing
Empty
Meaningless
Deep
Strong
Bad
Hot
Exciting
Boring
Passive
19. I would describe my practice of Scriptural meditation (see question 3 for definition)) as being:
Mostly Slightiy Neutral Mostly Slightly
Stale
Fulfilled
Meaningful
Shallow
Weak
Good
Cold
Dull
Interesting
Active
Refreshing
Empty
Meaningless
Deep
Strong
Bad
Hot
Exciting
Boring
Passive
20. I would describe my practice of confessing my sin(s) to God as being:
Mostly Slightiy Neutial Mostly Slightiy
Stale
Fulfilled
Meaningful
Shallow
Weak
Good
Cold
Dull
Interesting
Active
Refreshing
Empty
Meaningless
Deep
Strong
Bad
Hot
Exciting
Boring
Passive
21. I would describe my practice of intercession (praying for other people) as being:
Mostly Slightly Neutral Mostly Slightly
Stale
Fulfilled
Meaningful
Shallow
Weak
Good
Cold
Dull
Interesting
Active
Refreshing
Empty
Meaningless
Deep
Strong
Bad
Hot
Exciting
Boring
Passive
22. I would describe my present personal relationship with God as being:
Mostly Slightly Neutral Mostly Slightly
Stale
Fulfilled
Meaningfiil
Shallow
Weak
Good
Cold
Dull
Interesting
Active
Refreshing
Empty
Meaningless
Deep
Strong
Bad
Hot
Exciting
Boring
Passive
23. I would describe my use of devotional aids as being:
Mostly Slightly Neutral Mostly
Stale
Fulfilled
Meaningfiil
Shallow
Weak
Good
Cold
Dull
Interesting
Active
Slightly
Refreshing
Empty
Meaningless
Deep
Strong
Bad
Hot
Exciting
Boring
Passive
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Personal Questionnaire #1
Section 1 :
5-Digit Code: Last four digits of your Social Security number and the first
letter of you mother's maiden name.
?????
Gender: ? Female ? Male
Your Age:
How long have you been a Christian?
How would you describe your involvement in a local church:
? Active QModerately Active ? Non-active
What office(s) do you hold in your local congregation?
How would you describe your denominational affiliation?
? General Baptist ? United Methodist ? Free Methodist
? Southern Baptist ? Non-denominational ? UCC
? Pentecostal ? Other
Section:2
Please mark the statement that matches your experience most closely.
1. I read my Bible:
? several times daily ? 1 -3 times a week
? daily ? seldom
? 4-6 times a week ? never
2. When you read your Bible, how much time do you spend reading?
? 1 hour of more ? 16 -20 minutes
? 20 -30 minutes ? 20 -30 minutes
? 16 -20 minutes ? 1 hour or more
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3. Meditation may be defined as "thinlcing over a Scriptural text until and
allowing that text to master your life." Using this definition for meditation,
please respond to the following statement:
I take time to meditate on the Scriptures:
4. When I recognize my need to obey God in a specific area of my life, I
usually:
? Obey immediately and do not deliberate the issue
? Obey after giving the matter further consideration
? Usually consult other people's opinion before obeying
? Often have great difficulty in obeying
5. When I see a person who has a material or physical need, I usually:
? Immediately respond by trying to meet the need
? Often think that some other person should meet the need
? Sometimes respond by trying to meet the need
? Never respond to the needs of other people
6. I find a time to be alone with my thoughts about God:
? several times daily 0 1-3 times a week
? dally ? seldom
? 4-6 times a week ? never
7. Confess may be defined as "the admission of one's sin before another."
Using this definition please respond to the following statement:
I confess my sins to God:
? several times daily 0 1-3 times a week
? daily ? seldom
? 4 - 6 times a week ? never
8. Using the definition of confess as given above, please respond to this
statement. I confess my sins to other persons:
? several times daily ? 1 - 3 times a week
? daily ? seldom
? 4 - 6 times a week ? never
?
?
?
several times daily
daily
4 -6 times a week
? 1-3 times a week
? seldom
? never
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9. I pray for others:
? several times daily ? 1 - 3 times a week
? daily ? seldom
? 4 - 6 times a week ? never
10. Do you keep a spiritual diary, reflective journal, or keep any other type
of notes regarding your spiritual thoughts? ? Yes ? No
11. If your answer to question 1 0 was yes, how often do you write?
? daily 0 1-3 times a week
? 4-6 times ? seldom
12. Do you read devotional aids such as the Upper Room? ? Yes ? No
1 3. If your answer to question 1 2 was yes, how often do you read devotional
aids?
? daily ?1-3 times a week
? 4 - 6 times ? seldom
Section 3.
As you look at the two adjectives at the end of each line, you will notice their
opposition to each other. These adjective are placed in pairs representing
contrasting extremes of feeling about the subject. Please mark on the word
that comes nearest to describing your present experience.
14. I would describe my practice of Bible study as being:
Mostly Slightly Neutral Slightly Mostly
Stale Refreshing
Fulfilled Empty
Meaningful Meaningless
Shallow Deep
Weak Strong
Good Bad
Cold Hot
Dull Exciting
Interesting Boring
Active Passive
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15. I would describe my practice of Scriptural meditation (see question 3 for
definition)) as being:
Stale
Fulfilled
Meaningful
Shallow
Weak
Good
Cold
Dull
Interesting
Active
Mostly Slightly Neutral Slightly Mostly
Refreshing
Empty
Meaningless
Deep
Strong
Bad
Hot
Exciting
Boring
Passive
16. I would describe my practice of confessing my sin(s) to God as being:
Mostly Slightly Neutral Slightly Mostly
Stale
Fulfilled
Meaningful
Shallow
Weak
Good
Cold
Dull
Interesting
Active
Refreshing
Empty
Meaningless
Deep
Strong
Bad
Hot
Exciting
Boring
Passive
17. I would describe my practice of intercession (praying for other people) as
being:
Mostly Slightly Neutral Slightly Mostly
Stale Refreshing
Fulfilled Empty
Meaningful Meaningless
Shallow Deep
Weak Strong
Good Bad
Cold Hot
Dull Exciting
Interesting Boring
Active Passive
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18. I would describe my present personal relationship with God as being:
Mostly Slightly Neutral Slightly Mostly
Stale Refreshing
Fulfilled Empty
Meaningful Meaningless
Shallow Deep
Weak Strong
Good Bad
Cold Hot
Dull Exciting
Interesting Boring
Active Passive
19. I would describe my use of devotional aids as being:
Mostly Slightly Neutral Slightly Mostly
Stale
Fulfilled
Meaningful
Shallow
Weak
Good
Cold
Dull
Interesting
Active
Refreshing
Empty
Meaningless
Deep
Strong
Bad
Hot
Exciting
Boring
Passive
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Personal Questionnaire #2
Section 1 :
5-Digit Code: Last four digits of your Social Security number and the first
letter of you mother's maiden name.
?????
Please answer the following questions.
Participation in this course has influenced my spiritual relationshipwith Jesus
Christ in the following way:
? has become stronger ? has not changed
? has become weaker
Explain your answer:
As a result of this course do you read the Bible differently? ? Yes
Explain your answer:
? No
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Has participating in this course made you view your relationship with God
differently?
? Yes ? No
Explain your answer:
Has participation in this course caused youto view your relationship with other
people differently? ? Yes ? No
Explain your answer:
As a result of this course has your prayer life been changed? ? Yes ? No
Explain your answer:
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Section:2
Please mark the statement that matches your experience most closely.
1 . I read my Bible:
? several times daily ? 1 -3 times a week
? daily ? seldom
? 4-6 times a week ? never
2. When you read your Bible, how much time do you spend reading?
?1 hour of more ? 16-20 minutes
?20 - 30 minutes ? 20 -30 minutes
?1 6 - 20 minutes ? 1 hour or more
Meditation may be defined as "thinking over a Scriptural text until and
allowing that text to master your life." Using this definition for meditation,
please respond to the following statement:
1 take time to meditate on the Scriptures:
? several times daily ? 1 - 3 times a week
? daily ? seldom
? 4 -6 times a week ? never
4. When I recognize my need to obey God in a specific area of my life, I
usually:
? Obey immediately and do not deliberate the issue
? Obey after giving the matter further consideration
? Usually consult other people's opinion before obeying
? Often have great difficulty in obeying
5. When I see a person who has a material or physical need, I usually:
? Immediately respond by trying to meet the need
? Often think that some other person should meet the need
? Sometimes respond by trying to meet the need
? Never respond to the needs of other people
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6. I find a time to be alone with my thoughts about God:
? several times daily ? 1 - 3 times a week
? daily ? seldom
? 4 -6 times a week ? never
7. Confess may be defined as "the admission of one's sin before another."
Using this definition please respond to the following statement:
I confess my sins to God:
? several times daily ?1-3 times a week
? daily ? seldom
? 4 - 6 times a week ? never
8. Using the definition of confess as given above, please respond to this
statement. I confess my sins to other persons:
? several times daily
? daily
? 4 - 6 times a week
? 1 - 3 times a week
? seldom
? never
9. I pray for others:
? several times daily
? daily
? 4 - 6 times a week
? 1-3 times a week
? seldom
? never
10. Will you keep a spiritual diary, reflective journal, or keep any other type of
notes regarding your spiritual thoughts as a result of this course?
? Yes ? No
11. If your answer to question 1 0 was yes, how often will you write?
? daily ? 1 - 3 times a week
? 4-6times ? seldom
Section 3.
As you look at the two adjectives at the end of each line, you will notice their
opposition to each other. These adjective are placed in pairs representing
contrasting extremes of feeling about the subject. Please mark on the word
that comes nearest to describing your present experience.
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12. I would describe my practice of Bible study as being:
Mostly Slightly Neutral Slightly Mostly
Stale
Fulfilled
Meaningful
Shallow
Weak
Good
Cold
Dull
Interesting
Active
Refreshing
Empty
Meaningless
Deep
Strong
Bad
Hot
Exciting
Boring
Passive
13. I would describe my practice of Scriptural meditation (see question 3 for
definition) as being:
Stale
Fulfilled
Meaningful
Shallow
Weak
Good
Cold
Dull
Interesting
Active
Mostly Slightly Neutral Slightly Mostly
Refreshing
Empty
Meaningless
Deep
Strong
Bad
Hot
Exciting
Boring
Passive
14. I would describe my practice of confessing my sin(s) to God as being:
Mostly Slightly Neutral Slightly Mostly
Stale
Fulfilled
Meaningful
Shallow
Weak
Good
Cold
Dull
Interesting
Active
Refreshing
Empty
Meaningless
Deep
Strong
Bad
Hot
Exciting
Boring
Passive
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15. I would describe my practice of intercession (praying for other people) as
being:
Stale
Fulfilled
Meaningful
Shallow
Weak
Good
Cold
Dull
Interesting
Active
Mostly Slightly Neutral Slightly Mostly
Refreshing
Empty
Meaningless
Deep
Strong
Bad
Hot
Exciting
Boring
Passive
16. I would describe my present personal relationship with God as being:
Mostly Slightly Neutral Slightly Mostly
Stale Refreshing
Fulfilled Empty
Meaningful Meaningless
Shallow Deep
Weak Strong
Good Bad
Cold Hot
Dull Exciting
Interesting Boring
Active Passive
17. I would describe my use of devotional aids as being:
Mostly Slightly Neutral Slightly Mostly
Stale Refreshing
Fulfilled Empty
Meaningful Meaningless
Shallow Deep
Weak Strong
Good Bad
Cold Hot
Dull Exciting
Interesting Boring
Active Passive
122
Section 4: Please give a short essay response to the following questions.
What did you find most helpful from this course?
What did you find least helpful from this course?
Would you recommend this course to others? Explain the benefits that others would
receive from the course. Explain the difficulties others would have with the course.
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Which book(s) did you find most helpful for your spiritual pilgrimage? Place a
number beside the book that corresponds its value to your spiritual journey. Number
1 is the greatest value and 4 the lesser value.
.
Richard Foster Wendy Miller
Reginald Johnson Douglas Steere
Which book(s) was of no value to your spiritual life?
Which did you find most helpful? Accountability to a fellow student or to the
instructor? Explain your answer.
Will you be more involved, less involved, or maintain the same level of involvement
in service to others as a result of this course? Explain your answer.
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PRE-PERSONAL QUESTIONNAIRE FREQUENCY CHART
Section 2
SI# Bl B2 B3 OB SER SOL CI C2 IN Jl J2 TOTAL
1209K 4 5 3 1 4 5 5 2 4 N 0 33
2038F 2 1 2 3 2 3 2 2 3 N 0 20
2918S 3 4 3 1 2 3 3 2 2 N 0 23
2941W 3 3 2 1 2 3 2 2 3 N 0 21
3436F 4 5 5 4 4 6 6 6 6 N 0 46
4169M 2 4 2 2 2 5 3 2 3 N 0 25
4189F 6 4 5 4 2 5 4 3 6 lY 4 44
4669D 4 5 5 2 3 3 4 3 4 N 0 33
4802F 3 2 2 3 2 5 6 3 5 N 0 31
4938M 3 4 2 3 2 3 5 3 3 N 0 28
6361B 3 1 3 4 2 3 5 2 5 N 0 28
6657B 3 5 3 5 2 2 3 2 2 N 0 27
8272E 3 2 3 4 2 5 5 3 5 N 0 32
8817P 6 4 5 3 4 6 6 3 5 N 0 42
TOTAL 49 49 45 40 35 57 59 38 56 lY 4 433
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POST-PERSONAL QUESTIONNAIRE FREQUENCY CHART
Section 2
SI# Bl B2 B3 OB SER SOL CI C2 IN Jl J2 TOTAL
1209K 4 5 3 3 4 3 5 2 5 lY 2 37
2038P 5 4 5 2 2 5 2 2 3 lY 3 34
2918S 3 2 3 3 2 3 5 2 3 N 0 26
2941W 3 4 3 4 2 3 5 2 4 lY 2 33
3436F 5 2 6 3 4 5 6 5 6 lY 4 47
4169M 3 1 3 2 4 4 3 2 4 lY 2 29
4189F 6 4 5 3 2 6 5 2 6 lY 3 43
4669D 5 5 5 3 4 3 5 3 5 lY 2 41
4802F 2 3 5 1 4 2 5 2 4 N 0 28
4938M 4 2 2 2 2 5 5 2 3 N 0 27
6361B 5 5 3 4 4 6 5 3 5 lY 2 43
6657B 2 5 2 2 2 3 5 2 3 lY 2 29
8272E 4 2 2 4 4 3 5 4 5 N 0 33
8817P 6 4 5 3 4 5 5 2 5 lY 4 44
TOTAL 57 48 52 39 44 56 66 35 61 lOY 26 494
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PRE-PERSONAL QUESTIONNAIRE ATTITUDE
TOWARD SPIRITUAL DISCIPLINES
Section 3
SI# BS SM CON INT PRC DA TOTAL
1209K +3 +10 +12 +8 +8 -5 +36
2038P -2 -10 +7 +10 +2 +2 +9
2918S +4 +2 +10 +3 +10 +1 +30
2941W -10 -13 +1 -8 +1 +1 -28
3436F +20 +17 +10 +20 +16 -5 +78
4I69M -10 -10 +10 -4 +7 -9 -16
4189F +20 +14 +6 +20 +20 +20 +100
4669D +15 +11 +16 +4 +18 +7 +71
4802F +1 +4 +11 +9 +3 -5 +23
4938M +17 0 +16 0 +14 +14 +61
6361B +4 +2 +20 +12 +15 0 +53
6657B -1 0 -1 -9 -9 -7 -27
8272E +14 +9 +19 +11 +14 +18 +85
8817P +3 +2 0 +7 +10 +4 +26
TOTAL +78 +38 +137 +83 +129 +36 +501
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POST-PERSONAL QUESTIONNAIRE ATTITUDE
TOWARD SPIRITUAL DISCIPLINES
Section 3
SI# BS SM CON INT PRG DA TOTAL
1209K +10 +6 +6 +3 +9 +3 +37
2038P +10 +6 -1 +6 +13 +11 +45
2918S +12 +9 +11 +11 +13 +14 +70
2941W +4 +2 +6 +2 -3 +3 +14
3436F +15 +13 +17 +20 +15 +13 +93
4I69M +11 +13 +10 +12 +12 +11 +69
4189F +17 +20 +15 +20 +20 +10 +102
4669D +19 +19 +20 +18 +20 +17 +113
4802F -11 +10 -8 +9 -14 0 -14
4938M +16 +5 +9 -5 +15 0 +40
6361B +15 +16 +12 +20 +17 +9 +89
6657B +7 +8 +15 +8 +11 +9 +58
8272E +16 -6 +20 +15 +7 +18 +70
8817P +20 +20 +20 +20 +20 +20 +120
TOTAL +161 +141 +152 +159 +155 +138 +906
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Questionnaire 2 Responses and Totals
Section 1: Spiritual Formation Curriculum Influence
Participation in this course has influenced my spiritual relationship with
Jesus Christ in the following way:
13 has become stronger 1 has not changed
0 has become weaker
Explain your answer:
Respondent # 12Q9K - There are things I have learned about me that have helped me
understand some ofmy struggles within my spiritual journey. This has allowed me to
release part of those struggles and receive God's blessing ofme and who I am.
Respondent #203 8P - 1 now read my Bible daily rather than just on Sundays.
Respondent #29 1 8S - I don't feel like I can see any significant change, but I have been
challenged to look at my relationship with the Lord and to grow closer to Him. This is tmly
my desire.
Respondent #294 1W - 1 have become stronger because I have learned to look at the way I
study the Bible and how to relate what happens in my life as God's will.
Respondent #3436F - 1 realized my walk was not as strong as I thought it was to begin
with.
Respondent #4169M - No written response.
Respondent # 4189F - 1 have become stronger through understanding myself and being
challenged to do some things I had never done before.
Respondent #4669D - All the books read for this class were wonderful. That meant I had
to ponder and wonder through them all. I have grown and leamed more about "the spiritual
life" and myself
Respondent #4802F - This class has helped me understand some ofmy faults and how to
allow Christ to help change them.
Respondent # 4938M - 1 have found out more about myself and what I believe and the
reason for it. Even though it is still unbelievably difficult to write in a journal the way I
want. Now, I think about it and meditate on my actions and relationships a lot more than
what I have done in the past. This is the bulk ofwhat I've learned and done.
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Respondent #636 IB - 1 have developed better skills at looking at Scripture, reflecting on
the message and applying it to my everyday living. I have grown closer in my relationship
because I have become more open, more vulnerable, and more reverent.
Respondent #6657B - Due to the confession ofmy struggles and the accountability that I
have gained with others, the thorn that was in my flesh for so long has slowly began to be
removed.
Respondent #8272E - Sometimes I ask myself. Why did you ever take this class? I strongly
believe that its because I needed to slow down and reevaluate my call into the ministry.
This class has helped me to think.
Respondent # 8817P - This class has helped me to focus more on my spiritual life. My
devotion time with the Father is more meaningful.
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As a result of this course do you read the Bible differently? 1 1 Yes 3 No
Explain your answer:
Respondent # 1209K - My study really has not changed. I may be more aware ofmy
reading purposes, but that has not changed my habit.
Respondent #203 8P - 1 read it daily and I can now take the text and read it in a manner that
helps me. I now find it more applicable to my own life.
Respondent #29 1 8S - 1 have learned that it's not so much how much we read, but what we
do with what we have read.
Respondent #294 IW - Better understanding of its true meaning.
Respondent #3436F - 1 try to break the Scriptures down more.
Respondent #4169M - 1 read for the relevance to my life.
Respondent # 4189F - 1 take time. I now have a Scriptural joumal on top ofmy personal.
Respondent #4669D - 1 haven't really gotten into the full discipUne, but time will allow me
to get deeper into the understanding. I have learned that I need to slow down and stop
looking "just for the facts."
Respondent #4802F - Before this class I never really worried about getting into a bland
reading of the Bible. This class has shown me how easy it is to get into a routine where I
can read the Bible and never think about what I have read. I now read the Bible with the
thought that I could slip into that phase. So now I read the Bible with my eyes, heart, and
brain open at all times. No more excuses for me like - I'll read it because I am supposed to
or when I have time to read and think about it.
Respondent # 4938M - 1 read it the same way I did before, but now I do not find myself
looking for three points to a sermon. I had never heard of that until this class.
Respondent #636 1B - As mentioned above, I look at the Scriptures with formational
reading and application in mind.
Respondent #6657B - 1 have always been able to understand the Bible fairly easy - meaning
that I can find ways to apply it to my life with relative ease. The part I have a hard time
with is the practical application of the lessons learned.
Respondent #8272E - It's the New Testament class that helps me view the Bible
differently.
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Respondent # 8817P - 1 think just taking my time reading it, rereading to see what is there,
and meditating on it more has helped me.
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Has participating in this course made you view your relationship with God
differently?
11 Yes 3 No
Explain your answer:
Respondent # 1209K - 1 have learned to accept who I am within that relationship.
Respondent #2038P - He is stronger. I feel closer to Him. I know He is the one friend that
I can always turn to.
Respondent #29188 - 1 don't feel this has changed. But, my love and desire to serve Him
have been reinforced.
Respondent #294 IW - 1 have learned to pray more openly to God. Not only for myself, but
for other people as well.
Respondent #3436F - 1 am trying to be more honest with the Father. I am not lying to
myself as much anymore.
Respondent #4169M - My relationship has always been the same and so has my view.
What has changed are the tools which I use to strengthen that relationship.
Respondent #4189F - I see my faults more clearly and this allows me to see God more
clearly. I gained this from journaling.
Respondent #4669D - 1 have grown and just in that my relationship with God has increased.
Respondent #4802F - My view ofGod is always changing because ofmy life. Things I
leam in class and the people in the class have caused my views to change.
Respondent # 4938M - No, I don't think so. I read the Bible differently, but I think I still
perceive God the same way. I view my relationship with God as just about the same. I
have my ups and downs with Him.
Respondent #636 IB - 1 view my relationship stronger and more intimate because of the new
disciplines being applied to my hfe.
Respondent #6657B - 1 understand more ofwho I am as a persons. This has changed the
way I view other things.
Respondent #8272E - My relationship with God has always been on a roller coaster.
Sometimes I'm up and others I feel down. This class has reassured me that others have
these same struggles and I'm not alone.
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Respondent # 8817P - Yes. I do because I used to have a tendency to look at things
through my own eyes first. Now I try to see things as God would have me to.
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Has participation in this course caused you to view your relationship with
other people differently? 11 Yes 3 No
Explain your answer:
Respondent # 12Q9K-T am comfortable with myself on this point. This does not mean I
am right with all people. I believe I am as close as I can get at this point on my journey.
There is always room for improvement, but not right now.
Respondent #2038P - After taking the MBTI, I know that God created each one ofus to be
unique. It takes all kinds of people to make the world work.
Respondent #29188 - Yes. However, I am not sure how to answer this.
Respondent #294 IW - 1 am not so judging of others or the way they may view things.
Respondent #3436F - 1 know now that I cannot be as close to some people as I would like.
The honesty ofwho I am and what I have been would change their opinions ofme at this
time. Eventually, they would understand, but that could take a lifetime.
Respondent #4169M - People are much more complex than the stereotypes we place upon
them. It has always been a concem ofmine to understand people that I deal with. The
MBTI has helped me to view others differently.
Respondent #4 1 89F - 1 am more tolerant of others.
Respondent #4669D - 1 want to try to understand others now and focus on our likenesses
more than our differences.
Respondent #4802F - 1 am beginning to understand people differently than before. Mostly
because I am beginning to understand myself
Respondent # 4938M - The MBTI helped me to understand more ofwhy I do certain
things. It helped me to look at what kind ofpersonalities other people have in order for me
to better relate to them.
Respondent #636 1B - 1 have become more open minded and understanding ofwhy certain
things motivate me and not other people. I also realize that God needs all kinds.
Respondent #6657B - 1 am still an introvert, and I still will only share with others as much
as I want to.
Respondent #8272E - Positive relationships have always been a way of life for me.
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Respondent # 8817P - Somewhat. One thing is specific. I have definitely come to
understand that I am more willing to try to meet people halfway and I am even more willing
to go over halfway.
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As a result of this course has your prayer life been changed? 12 Yes 2 No
Explain your answer:
Respondent # 1209K - Yes, in the manner that I am more willing to write prayers and think
about what I am praying.
Respondent #203 8P - 1 pray more often. I pray more for others. I pray during the good
times and the bad times.
Respondent #29188 - 8adly to say, I still struggle to pray in a deliberate way.
Respondent #294 IW - 1 pray more vibrantly than I used to. I now pray to and from school.
This has become a great time.
Respondent #3436F - 1 have always thought that my ideas on prayer were right. I do see
changes in how I view others and the way they pray.
Respondent #4169M - 1 seek prayer at the oddest times during the day. Prayer has become
a reality for me again.
Respondent #4189F - 1 find myself listening more when I pray. I found that a listening
prayer is more powerful than given God a "wish Isit."
Respondent #4669D - I am now calmer when I pray. This is a journey, so I'm still on the
road.
Respondent #4802F - When the class started, most ofmy prayers were selfish and I was
praying for just what I wanted. I did not pray for other people enough. Now I am praying
for others.
Respondent # 4938M - 1 am praying more, but I am praying for the same needs as I always
have. I have also learned a different type ofprayer, a different way to talk to God. I like
trying new things out.
Respondent #636 IB - My prayer life has changed, but not much. This isn't a fault of the
course. I lack discipline in this area ofmy life. I do see a few changes. I talk to God more
openly.
Respondent #6657B - 1 have found freedom in praying through the keyboard on my
computer. It gives me greater focus and attention.
Respondent #8272E - My prayer life has become more consistent, but help is still needed.
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Respondent # 8817P - My prayer life has changed because I now recognize some ofmy
selfishness. I am more concerned about my spiritual life than I am about other things. My
time in silence, solitude, and supplication brings me into a closeness with the Father and
Son.
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Questionnaire 2 Responses and Totals
Section 4: Benefits and Weaknesses of the Spiritual Formation Curriculum Offering
What did you find most helpful from this course?
Respondent # 1209K - The reflection time. Looking at who I am in the Lord.
Respondent #2038? - 1 really found everything helpful/useful. The MBTI helped me to
understand/appreciate others. The journal helped me to develop a ritual or program for
reading my Bible daily. And the reflective papers made me look inside myself and find out
where I was and who I am.
Respondent #2918S - The devotionals were very meaningfial to me and helped my spiritual
thought process.
Respondent #294 IW - The way people expressed themselves through their devotions. The
way we were taught to look at ourselves in relationship to God.
Respondent #3436F - The insight of finding a real spiritual foundation for growth.
Respondent #4169M - Accountability groups.
Respondent #4189F - 1 found the journaling and the work with personality types most
helpfiil.
Respondent #4669D - The magnifying glass that was used on my soul.
Respondent #4802F - The books.
Respondent # 4938M - Learning about myself and my actions and why I reason like I do.
Respondent #636 1B - 1 found the different lectures on the different Scriptures and the
appHcation to my life very helpful. The devotions were very powerful.
Respondent #6657B - Openness to other forms of discipUne, accountability to others, and
the MBTI.
Respondent #8272E - Sharing devotionals as students.
Respondent # 8817P - Three things in particular: (1) Journaling - it helped me to reflect and
deal with some of infirmities. (2) WendyMiller's text. (3) The concem and passion the
instmctor showed for the students.
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What did you find least helpful from this course?
Respondent # 1209K - The class did a good job ofgiving an overview of the spiritual
journey. All parts were helpftil. To narrow it down to the least helpftil is difficult. If any,
Wendy Miller's book on family relationships.
Respondent #203 8P - Nothing was not helpftil.
Respondent #29188 - 1 guess the books because I have not been able to thoroughly read
them.
Respondent #294 IW - Accountability to a fellow-student did not benefit me as much as it
did others.
Respondent #3436F - The length of the class was too short. To truly explore spirituality,
you need to practice the ideas. This course should be for two semesters.
Respondent #4169M - Accountability with instructor and a fellow-student.
Respondent #4189F - Probably some of the Foster book. I enjoyed him overall, but some
was not helpftil.
Respondent #4669D - 1 cannot think of anything.
Respondent #4802F - Some of the lectures seemed long. But the lecture points were very
meaningfial.
Respondent # 4938M - Journaling. I guess it would help if I did it more, but I did not like it
at all.
Respondent #636 IB - Being accountable to a fellow-student.
Respondent #6657B - Being accountable to a fellow-student. I am an introvert.
Respondent #8272E - Writing the reports.
Respondent # 8817P - No response.
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Would you recommend this course to others? Explain the benefits that others
would receive from the course. Explain the difficulties others would have with the
course.
Respondent # 1209K - Yes. The course would help others understand their personal walk
with God and how that fits into their calling. Struggling through some personal weaknesses
would be their difficulty with the course.
Respondent #2038P - Yes, I believe that this course could help people with their spiritual
walk with God.
Respondent #29188 - Yes, I believe it would be a good class for anyone and should be
mandatory for Religious Studies majors.
Respondent #294 IW - Yes. Because I think it helps you look at your entire self and your
relationship with God. If someone is not a Christian, they may have a hard time
understanding this course.
Respondent #3436F - Everybody who is seeking God needs a class like this to give them a
real basis for spiritual growth. The biggest difficulty is using the knowledge gained about
yourself Good or bad, you need to see yourself as an individual.
Respondent #4169M - Yes, I would offer this class to others. To say what benefits or
difficulties others would have with the course is another thing. What may be a strength to
one person is seen as a weakness to another.
Respondent #4 1 89F - Yes. I think that ifnothing else, this class raises the attention toward
the spiritual life. Allowing a mystic side to enter a concrete learning experience.
Respondent #4669D - 1 beheve the class should be required of all Religious Studies majors
and as a strongly expressed elective for all other students.
Respondent #4802F - Yes. The class would help others to see the struggles of living a
disciplined life. The weakness is that others will be forced to look at their weaknesses.
Respondent # 4938M - Yes. This class will help others leam about themselves and how
they relate to God. They will learn the different ways we can read the Bible. Difficulties
would be journaling and reading everday.
Respondent #636 IB - Yes, I would recommend this class to others. If one will come with a
willing heart and an open mind one would find this class nothing but a blessing. But if you
came for a grade or to prove something doesn't work that would be a hinderance.
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Respondent #6657B - Yes. Benefits: self-examination, growth, and understanding of self
and others. Difficulties: discipline.
Respondent #8272E - Unsure. I would have to know the person thinking about taking the
class. It requires a lot of self-discipline.
Respondent # 8817P - Yes, I would recommend the course to others. One of the benefits is
having a spiritual environment for their spiritual walk. Their difficulty would probably be in
keeping a journal.
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Which book(s) did you find most helpful for your spiritual pilgrimage? Place a
number beside the book that corresponds its value to your spiritual journey.
Number 1 is the greatest value and 4 the lesser value.
2 Richard Foster 4 Wendy Miller
1 Reginald Johnson 3 Douglas Steere
*Values shown are according to the ranking given by the class. It should be noted
that a . 1% difference existed between Johnson and Foster.
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Which book(s) was of no value to your spiritual life?
Respondent # 12Q9K - Wendy Miller
Respondent #203 8P - No response.
Respondent #29188 - 1 think there is some value in all of them. Foster was probably the
most helpful because he helped me to be more concerned about spiritual discipline in my
life.
Respondent #294 IW - No response.
Respondent #3436F - No response.
Respondent #4169M - They were all valuable. 8ome more than others.
Respondent #4189F - They were all valuable.
Respondent #4669D - Each book was valuable. I thought they were a great selection.
Respondent #4802F - All were of the same value.
Respondent # 4938M - None were that bad.
Respondent #636 1B - No response
Respondent #6657B - Miller.
Respondent #8272E - 8teere and Johnson
Respondent # 8817P - 1 think Foster had the least amount of value. WendyMiller helped
me by giving me a structured devotional aid.
144
Which did you find most helpful? Accountability to a fellow student or to the
instructor? Explain your answer.
Respondent # 1209K - Instructor. I appreciate my fellow student, but it takes time to
establish the real honesty and trust required in an accountability situation. One semester is
not enough.
Respondent #203 8P - Instructor. I believe because we have a (neighbor/friend) relationship
outside the classroom.
Respondent #29188 - Both were helpful.
Respondent #294 IW - Instructor. He was more concerned about understanding what was
going on in my life.
Respondent #3436F - Both were good. Both should be your friend.
Respondent #4169M - Accountability to the instructor was the most helpfiil.
Respondent #4189F - To the instructor. It seemed that my fellow student just wanted to
talk about himself Plus, I trust the professor more than the student.
Respondent #4669D - With the course being "none tested," we were at in our relationship
with the instructor. No "mind" games were played and the accountability was that of a
fellow friend.
Respondent #4802F - Fellow student. Got to know them better and spent more time with
them.
Respondent # 493 8M - Both. Everyone in the class is a Christian so I felt free to talk about
what was going on in my life.
Respondent #636 IB - 1 felt that talking to the instructor was much more helpfiil and
organized. I was always afraid that my fellow student might have another agenda.
Respondent #6657B - Instructor. With the problems that I to deal with accountability to a
classmate was impossible.
Respondent #8272E - Both helped me.
Respondent # 8817P - No response.
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Will you be more involved, less involved, or maintain the same level of
involvement in service to others as a result of this course? Explain your answer.
Respondent # 1209K - Maintain. I am comfortable with my current level of service to
others. I feel I do all that I can already. The class helped me more in a personal way than
with my relationship with others.
Respondent #203RP - Maintain. I really struggle here. I like to help others and I don't feel
over extended, but I can't take on more obligations at this time in life.
Respondent #2918S - My desire is to always be involved where I can and where God leads
me.
Respondent #294 IW - More involved. Because I think I have a better understanding of
other people.
Respondent #3436F - 1 don't think my involvement will lessen. I hope it will strengthen the
involvement I have and create more concern for others.
Respondent #4169M - 1 will be less involved with persons in this class in the future. Next
semester is my last.
Respondent #4189F - More involved. I have learned through the thoughts and discussions
of the class, that others have the same weaknesses I do. Therefore, I want to serve more
because people now seem more human.
Respondent #4669D - With the help ofGod I want to take this course for the rest ofmy
life. I learned a lot about me and others and I know that only the surfaced was scratched.
Respondent #4802F - 1 want to be more involved. But I have to do some more work on my
own relationship with God at this time.
Respondent # 4938M - 1 don't know. I would like to say that I will become more involved.
I think I understand other people better.
Respondent #636 IB - 1 will try to be more involved in service to others. I must admit that I
already feel my involvement is stretched to the fine threads. As a pastor, I know the
importance of serving others as well as getting others to serve others.
Respondent #6657B - I don't know. I would hke to say more.
Respondent #8272E - 1 love people, so I'm going to be more involved.
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Respondent # 8817P - Probably more involved. I now recognize my need to have
fellowship with others.
APPENDIX C
Spiritual Formation Curriculum Information
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SPIRITUAL FORMATION
FALL 1998
RS 445s
Monday, Wednesday, and Friday
9:00 - 9:50
WHAT IS SPIRITUAL FORMATION?
Spiritual formation is that dynamic process of
receiving through faith and appropriating through
commitment, discipline, and action, the living Christ
into our own life to the end that our life will conform
to, and manifest the reality ofChrist's presence in the
world. Dr. Maxie Dunnam
SUBJECTS THATWILL BE DISCUSSED:
Spiritual Disciplines
Formational and Informational Bible Reading
Journaling
Spiritual Accountability
Personality and the Devotional Life
INSTRUCTOR: RAY BARBER
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RS 445s - SPIRITUAL FORMATION Oakland City University
Fall Semester, 1998 Rev. Ray Barber
Course Ovenneyv
This course is designed to introduce students to various theological and practical dimensions ofthe
spiritual life. Lectures, required readings, journaling exercises, class and small-group discussionswill
be employed throughout the semester. While students are expected to dowork that is consistentwith
other course offerings, they are encouraged to enrich their personal spiritual life. Participants will
experience spiritual direction and accountability, have opportunities to share their spiritual struggles,
and will be asked to reflect upon issues that hinder their spiritual advancement. The class is designed
to be both informational and formational.
Course Objectives
Students should be able to identify the major spiritual disciples that the church has historically
used for spiritual development.
Students should be able to identify their personality type and understand why their specific
personality type may have a positive and/or negative influence on their spiritual pilgrimages.
Students should be able to understand the difference between "formational" and "informational"
reading of the Holy Scriptures.
Students should be able to understand the basic concepts of keeping a journal and gain skill in
maintaining a record of their spiritual pilgrimage.
� Students should gain experience in spiritual accountability.
Required Texts
Foster, Richard. Celebration ofDiscipline: The Path to Spiritual Growth. New York:
HarperSanFrancisonco, 1998.
Johnson, Reginald. Your Personalitv and the Spiritual Life. Wheaton: Victor Books, 1995.
Miller, Wendy. Learning to Listen: A Guide for Spiritual Friends. Nashville: Upper Room
Books, 1993.
Steere, Douglas. Dimensions ofPraver: Cultivating a Relationship With God. Nashville:
Upper Room Books, 1997.
Attendance
Students may have three excused absences without penalty. Absenteeism of four classes will
result in a student's grade being lowered by a whole grade level of their contact. A sixth absence
will result in a student's grade being lowered by two levels of their contract. A student missing
seven or more classes will fail the course. Tardiness is counted as an absence unless the student
can provide an acceptable excuse. Tardiness is defined as coming to class after the attendance has
been taken at the beginning of class.
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trading
The grade you receive at the end of the semester is not symbolic ofyour spiritual life, spiritual
well-being, or spiritual development. All grades will be issued on a contractual scale. Earn the
grade you want for the course. All students will be expected to do the following: participate in
class discussions, read texts, maintain a devotional life using Miller's text as their guide, keep a
current spiritual journal, participate in an accountability group, meet privately with the instructor
once each month, and share one devotion with the class.
Contract for a "C" - The student contracting for a grade of "C" will meet the attendance,
reading, devotional, journaling, and accountability requirements described above. You should
read parts 1, 2, and 3 ofMiller's text by August 31 (pages 1-50). Monday, August 31, students
should begin using Miller's devotional guide and keeping a journal five days each week. Students
will give all journals to the instructor to review Friday, November 20. Each student will also
share a 5 - 10 minute devotion with the class. This devotional sharing should relate to your own
spiritual pilgrimage or truths you have gleaned from the Bible, spiritual readings, or other
devotional exercises. You may feel free to be creative with your devotional sharing.
Contract for a "B" - The student contracting for a grade of "B" will meet the requirements
ofthe "C" contract plus turn in a report on Richard Foster's text, Celebration ofDiscipline: The
Path to Spiritual Growth. Guidelines for this report are described below. The report should be
typewritten and double spaced. Proper grammar and spelling are expected. This report will be
due Friday, October 16.
Contract for an "A" - The student contracting for a grade of "A" will meet all the
requirements of the "C" and "B" contracts plus turn in a report using Reginald Johnson's text,
Your Personalitv and the Spiritual Life. Guidehnes for this report are described below. The
report should be typewritten and double spaced. Proper grammar and spelling are expected. This
report will be due Monday, November 30.
Graduate Students: All grades as given above are lowered one grade level. Specifically, the
requirements for a "B" is equal to a "C" and the requirements for an "A" are equal to a "B". To
contract for a grade of "A," graduate students are required to write a ten page paper describing
their spiritual pilgrimage, difficulties encountered, means of overcoming these difficulties, and
lessons that have been learned through God's shaping of their lives. This report will be due
Friday, December 1 1 .
Dismissal from Class: Due to the nature of this course persons must have freedom to share their
personal struggles and spiritual journey. Secrecy is ofutmost importance. No discussion that
occurs pubUcly or privately is to be shared with those outside this class. Please do not spread
rumor, make prayer requests that refer to the private life of other class members, or discuss the
confidential struggles of others in so-called private group sessions. Any student discovered
sharing the "private" matters of others will be promptly dismissed from the course and receive a
grade letter of "F". The "higher road" requires each of us to remember others in prayer. Ifyou
must talk to someone about another person's spiritual weaknesses or struggles, please discuss the
matter privately with the Heavenly Father.
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REPORT GUIDELINES FOR "B" AND "A" STUDENTS
Contract for "B" SfiiH^ntc
� Give a simple overview of Foster's text explaining the three divisions he uses in describing the spiritual
disciplines.
� Discuss those spiritual disciplines you find helpful. Explain what benefits you receive from these
disciplines. Give details in how these disciplines are helping you to mature spiritually and how they are
shaping your life as a spuitual person. Point out any discipline you may fmd difficult but helpful for your
spiritual wholeness.
Discuss those spiritual disciplines you do not helpful. Explainwhy you do not receive any help from these
particular disciplines. For example, do these disciplines seem out ofcharacter to your personality? Is a
particular spiritual discipline contrary to your theological beliefs or the beliefs of your church or
denomination? Are there specific spiritual disciplines that create fear or anxiety for you? Is this due to
the way you were raised or for other identifiable reasons?
Tills report should be five to seven pages m length and is due Friday, October 16.
Contract for "A^^ Students
Explain your personality type by using Johnson's text and your MBTI results.
Give examples ofyour creation gifts.
Give examples ofyour infirmities.
� Give examples of the natural ways for you to nourish your faith.
� Give examples ofyour path toward wholeness.
Give a summary ofthe influence theMBTI has for your spiritual pilgrimage. What newmsights have you
gained about yourself as a result of knowing your MBTI personality type and using Johnson's text? In
what ways has the MBTI been helpful or has it been a waste of time for you?
� Explain how the MBTI has affected the way you look at other people. Has it made you more or less
appreciative ofthe diversity that exists in the Body ofChrist? Has theMBTI made you view other people
with a different perspective or has it had no impact on the way you view other people?
This report should be five to seven pages in length and is due Monday, November 30.
PLEASE NOTE: These reports are not intended to be book reviews. You are asked to reflect and
interact with the writers. Take their ideas and reflect on their meaning and significance for your own
spiritual journey. Be concise and think through your spiritual pilgrimage. Discover who you are as an
individual and what you perceive as your needs. Do not worry about what other people say you must
do or how you must be. Be honest with yourself. Be honest with God. Your personal struggle toward
wholeness belongs only to you. These reports are not about other people-they are about you!
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Spiritual Formation Course Sessions
Date Lecture Discussion
Friday, August 21 Orientation, Questionnaire
and Spiritual Life Inventory
Monday, August 25 Christian Spirituality How do we allow Jesus to
be the center ofour lives?
Wednesday, August 26 What Is Spiritual
Formation?
What role does the Holy
Spirit play in our spiritual
development?
Friday, August 28 What Is Spiritual
Formation?
Why is the Christian hfe is
a spiritual process?
Monday, August 3 1 What Is Spiritual
Formation?
How long does it take a
person to become
spiritually mature?
Wednesday, September 2 What Motives Me? How do we know when we
are serving God with
impure motives?
Friday, September 4 Accountability Day
Monday, September 7 No Classes - Labor Day
Wednesday, September 9 Keeping a Spiritual Journal The historical and biblical
basis for journaling.
Friday, September 1 1 Accountability Day
Monday, September 14 Keeping a Spiritual Journal The value of keeping a
spiritual joumal.
Wednesday, September 16 Keeping a Spiritual Joumal Methods and obstacles to
keeping a spiritual journal.
ajouma.
Friday, September 18 Accountability Day
Monday, September 21 Bible Reading and
Scriptural Meditation
Practical suggestions for
Bible reading.
Wednesday, September 23 Bible Reading and
Scriptural Meditation
Meditating on the Word of
God.
Friday, September 25 Accountability Day
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Monday, September 28 Bible Reading and
Scriptural Meditation
What is the difference
between formational and
information reading ofthe
Scriptures?
Wednesday, September 30 Bible Reading and
Scriptural Meditation
Examples of formational
reading of the Scriptures.
Matthew 14:22-33 and
Romans 16:1-16.
Friday, October 3 Accountability Day
Monday, October 5 Bible Reading and
Scriptural Meditation
JohnWesley's Guidelines
Wednesday, October 7 Bible Reading and
Scriptural Meditation
Applying the Scriptures to
our daily lives.
Friday, October 9 Accountability Day
Monday, October 12 Bible Reading and
Scriptural Meditation
Obstacles to Spiritual
Reading.
Wednesday, October 14 Bible Reading and
Scriptural Meditation
Sources and books that are
beneficial for Spiritual
reading.
Friday, October 16 Accountability Day Received Foster interaction
papers. B contract.
Monday, October 19 Prayer The example of Jesus and
the early Church. Learning
to pray and how God
answers our prayers.
Wednesday, October 21 Prayer Intercessory praying.
Friday, October 23 Accountability Day
Monday, October 26 Prayer Discussed Steere -
Chapters 1 and 2
Wednesday October 28 Prayer Discussed Steere -
Chapters 1 and 2
Friday, October 30 NO Class H. B. London Conference
Monday, November 2 Confession Confessing our sins to God
and one another.
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Wednesday, November 4 MBTI Inventory
Friday, November 4 MBTI Results and
Accountability Day
Monday, November 9 MBTI Development and value to
spiritual formation.
Wednesday, November 1 1 MBTI Understanding our results
and words of caution.
Friday, November 13 Accountability Day
Monday, November 16 Using a Rosary Pat Swails explained to the
history and her use of the
rosary.
Wednesday, November 18 Silence and Solitude Explanation of silence and
reasons for practicing
solitude.
Friday, November 20 Accountability Day Received Journals
Monday, November 30 Silence and Solitude Suggestions and obstacles
to our use of solitude.
Wednesday, December 2 Service to Others Motives for serving others.
Friday, December 4 Accountability Day Class prayer seivice.
Monday, December 7 Service to Others God has gifted and
empowered us for service.
Wednesday, December 9 Accountability Our accountability to God,
others, and a spiritual
friend/guide/mentor.
Friday, December 1 1 Final Exam Celebration of the Lord's
Supper
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